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11 ..   II nn tt rr oo dd uu cc tt ii oo nn   
     In recent years, the more criticism of the traditional Grammar-Translation 
method in English reading classes for non-native speakers (NNSs) has increased 
(e.g., Fukasawa, 2002), the more researchers and teachers have emphasized the 
importance of extensive reading, for which graded readers are considered one of 
the most effective tools (e.g., Nuttall, 1996; Hill, 2001). Also, in Japan, graded 
readers have played an important role in an extensive reading context and many 
studies have confirmed their great benefits for developing learners’ positive 
attitudes towards reading English (e.g., Fujigaki, 2010; Conway, 2013). In spite of 
graded readers’ huge popularity, however, they have been criticized for their way 
of simplification. In order to build readability for NNSs, some shortcomings caused 
by their control of lexical and grammatical levels as well as the deletion of 
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structural elements and plots are pointed out, for example “[graded readers] can be 
poorly written, uninteresting, and hard to read” (Day & Bamford, 1998, p.57) and 
“Some constraints are therefore unavoidable” (Uozumi, 2011, p.38).       
     The purpose of this paper is to compare and analyze four different abridged 
versions of Jane Eyre, originally written by Charlotte Brontë (1816-1855) in 1847, 
and also to explore the pedagogical efficiency of using graded readers in English 
reading classes. The following two research questions (RQs) are addressed: 

RQ1: When we compare four different abridged versions of Jane Eyre, are there 
any specific features between different levels and different publishers of 
graded readers in regard to their plot development and character 
description? 

RQ2: Were there any deletions of elements crucial to the original complex story 
in the process of simplification, but which are still necessary for 
understanding the story of the abridged versions? 

     Since the four materials that this paper deals with are abridged versions of a 
famous classic novel, and a number of graded readers are abridged from authentic 
original stories, such as classic fictions, modern novels, and popular movies,1 
“graded readers” in this paper exclude original stories or non-fiction titles. As for 
RQ1, although this paper compares different publishers, it does not aim to discuss 
superiority or inferiority among them, but to recognize the differences and make 
use of their characteristics while reading them in English classes. In addition, the 
word “understanding” in RQ2 means “readers who are unfamiliar with the original 
story are able to read the materials without feeling any unnaturalness, 
awkwardness or ‘difficulties in understanding the story’” (Imrie, 2000, p.360). In 
other words, what this paper concerns is whether readers can read them smoothly 
without noticing contradiction or incoherence in their plot development and 
character description. Therefore, “crucial” elements in RQ2 do not include “how 
well [graded readers] reflect the original texts” (Hill, 1997, p.59) or the “aesthetic 
qualities that characterize real literature” (Vincent, 1986, p.212), but limit their 
points to the fundamental plotline and characterization of the original.  
 
22 ..   LL ii tt ee rr aa tt uu rr ee   RR ee vv ii ee ww   
22 .. 11   DD ee ff ii nn ii tt ii oo nn   oo ff  gg rr aa dd ee dd   rr ee aa dd ee rr ss   
     Before moving on to a review of previous studies on graded readers, it will be 
useful to clarify what graded readers are. Graded readers, which are at times also 
called Language learner literature, are reading materials written especially for 
NNSs (e.g., Day & Bamford, 1998) and designed for the purpose of developing their 
reading ability and encouraging them to read more English books, without 
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difficulty. Graded readers cover a wide range of genres and topics, from non-fiction 
to fiction, including original texts, which allow NNSs to select books that meet 
their interests. They are divided into different levels of difficulty according to 
carefully controlled grading schemes, such as the number of headwords, 
grammatical structures, level of syntax, and content (e.g., Honeyfield, 1977; Hill, 
1997; Hill & Thomas, 1988; Maruyama, 2010; Hanks, 2013). Each publisher 
presents detailed information on the grading scheme, so that readers can select the 
suitable reading materials for their language ability.2 
 
22 .. 22   UU ss ii nn gg   GG rr aa dd ee dd   RR ee aa dd ee rr ss   ff oo rr   EE xx tt ee nn ss ii vv ee   RR ee aa dd ii nn gg   
     A great deal of research on graded readers has been conducted and reported. 
There are four major approaches in these studies 
     The first is practical reports on the effectiveness of graded readers in 
extensive reading classes (e.g., Nuttall, 1996; Imrie, 2000; Fujigaki, 2010; Hanks, 
2013). Extensive reading requires students to read a significant amount of books, 
and, in order to read extensively, reading materials should be easy to read for 
them. According to the Guide to Extensive Reading, which was produced by the 
Extensive Reading Foundation (http://erfoundation.org/wordpress), if they know 
98% or more of the words on a page, the book they are reading is at the appropriate 
level for extensive reading.3 Among the various aspects of extensive reading, 
vocabulary acquisition is one of the widely acknowledged benefits (Conway, 2013), 
and graded readers, with their carefully controlled vocabulary at an appropriate 
level, play an important role as effective tools in extensive reading classes. It is 
also well known that extensive reading classes that use graded readers facilitate 
students’ motivation to read in the target language (Maruyama, 2010); that is, 
they are able to give students a feeling of pleasure in reading. Motivation, then, 
improves students’ reading fluency, and this cycle brings positive results. 
Furthermore, Edinburgh Project on Extensive Reading presents thorough surveys 
of major graded reader series, and promotes using graded readers in extensive 
reading programs (e.g., Hill, 2001). 
 
22 .. 33   CC rr ii tt ii cc ii ss mm   oo ff   GG rr aa dd ee dd   RR ee aa dd ee rr ss   
     On the other hand, another trend claims that graded readers have drawbacks. 
This type of criticism of graded readers focuses mainly on the issues of 
authenticity and simplification (e.g., Honeyfield, 1977; Davies, 1984; Vincent, 
1986). Authentic texts are original books written by the original authors, and 
simplified texts are the abridged versions of the authentic original novels, 
including great classics. Day and Bamford (1998) contrasted these two types of 
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texts and considered the authentic to be natural and interesting, and the 
simplified stilted, unnatural and unreal. 
     These blemishes of graded readers are mainly the result of reduction, which is 
the essential feature of simplified texts. Vincent (1986) criticized the process of 
simplification: “The original book is shortened, the number of characters, 
situations, and events cut, the vocabulary restricted, and the use of structures 
controlled” (p.211). As a result, not only language, such as vocabulary size, but 
also content is cut out according to their grading scheme, and reading becomes 
more difficult (Imrie, 2000). The problem is more serious when the authors of 
abridged texts try to simplify long and complex original texts. As for the content 
problems, even defenders of graded readers admitted that writers and editors of 
graded readers had not paid attention to content as much as application of grading 
schemes (Hill, 1997).  
 
22 .. 44   CC oo rr pp uu ss -- BB aa ss ee dd   AA nn aa ll yy ss ee ss   oo ff  GG rr aa dd ee dd   RR ee aa dd ee rr ss ::   WW oo rr dd ss   aa nn dd   GG rr aa mm mm aa rr   
     The third approach to graded readers is corpus-based analyses of vocabulary 
and grammar. Unlike the previous two approaches, it does not deal with the 
propriety of graded readers. Rather, it mainly focuses on comparative data, 
derived from various software programs. Nation and Wang Ming-tzu (1999), for 
example, conducted a corpus-based study that examined the coverage, density, and 
repetition of vocabulary, and Claridge (2005) compared graded readers and their 
originals to analyze the frequency words. Kobayashi (2006) limited his discussion 
to vocabulary, syntax, and tropes in the original and two simplified versions of 
Jane Eyre, which this paper also examines. As he enumerated, there are some 
advantages to corpus-based analysis, such as its speed of processing, accuracy, and 
consistency (Kobayashi, 2006). However, this approach is unable to examine and 
compare the context of each book. 
      
22 .. 55   TT ee xx tt uu aa ll   AA nn aa ll yy ss ee ss   oo ff   GG rr aa dd ee dd   RR ee aa dd ee rr ss ::   CC oo nn tt ee nn tt ss   
     The last type of research is textual analyses of graded readers from 
contextual angle. It tends to examine different versions of abridged graded 
readers. There is a brief survey of five abridged versions of Oscar Wilde’s 
Canterville Ghost, written in four different series: Penguin Readers, Oxford 
Bookworms, Macmillan Readers, and Black Cat (Mayuzumi, 2007). Uozumi (2009) 
conducted a comparative study of the original Flankenstein by Mary Shelley 
(1797-1851) and three of its simplified versions, Penguin Readers, Oxford 
Bookworms, and Macmillan Readers. She focused on three elements that affected 
the appeal of a reading material: structure, character description, and the pace of 
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story development. Sato (2013) also examined five graded reader versions of 
Robinson Crusoe: Cambridge Discovery Readers, Ladder Series, Penguin Readers, 
Oxford Bookworms, Macmillan Readers. He compared those five graded readers, 
limiting his discussion to the possibility of various interpretations. 
     These studies reveal some general characteristics of each series. Oxford 
Bookworms, for example, is the most praised series because of its consistency and 
sense of presence (Hill, 2008; Uozumi, 2009). Its high quality corresponds to the 
fact that there are a number of award-winning books in this series (Rachi, 2009).4 

Jane Eyre (Stage 6) in this series, which this paper also examines, is considered 
“especially good” (Hill, 1997, p.71). On the other hand, Penguin Readers, published 
by Pearson ELT, in spite of its biggest scale in the graded reader market, seems to 
be less appreciated. Hill (1997) severely criticized its inconsistency and 
featurelessness on account of a fault of its attempt to “cram as much of the original 
as possible into the space available” (p.73). Although the series is regarded as the 
most loyal to the original plot-lines, it tends to fall into expository summaries 
(Mayuzumi, 2007; Uozumi, 2009). As for Macmillan Readers, it is marked by its 
drastic change of the original story-lines in the process of simplification. In spite of 
the gap between Stage 2 and Stage 3 (Hill, 2008), and the differing impressions 
created by stories drastically changed from their originals, they are relatively 
well-organized as independent reading materials (Mayuzumi, 2007; Uozumi, 
2009).  

Although there are less textual analyses than the previous three approaches, 
the content is of equal or greater importance than vocabulary or grammatical 
elements for interpreting and enjoying the books. It is also significantly 
meaningful for teachers, as well as learners, to know the difference between each 
series in terms of content, since the manner of abridgement varies according to the 
level and publisher. This paper attempts a follow-up survey of this type of 
content-based textual analysis. 
 
33 ..   MM ee tt hh oo dd   
33 .. 11   MM aa tt ee rr ii aa ll ss   
     For its comparative textual analysis of graded readers, this study is based on 
four different abridged versions of Jane Eyre: Macmillan Readers (Stage 2), 
Penguin Readers (Level 3), Penguin Readers (Level 5), and Oxford Bookworms 
(Stage 6). These texts will be referred to in this paper as MMR, PGR (3), PGR (5), 
and OBW. They are from three different publishers, since there are two levels in 
Penguin Readers, Level 3 and Level 5. 
     Jane Eyre is a 19th century novel about an orphan, Jane, who eventually finds 
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her true happiness with her former master, Mr. Rochester. The reason for choosing 
the novel is that it is one of the most popular classics to be abridged. As Hill (2001) 
mentions, the Edinburgh Project on Extensive Reading database holds records of 
22 abridged versions of Jane Eyre, although about half of them are currently out of 
print. Furthermore, it is controversially interesting material; that is, while OBW’s 
version of Jane Eyre is measured as “especially good” (Hill, 1997, p.71), as was 
mentioned before, rewrites of the book in general are also mentioned as regrettable 
examples of poorly written graded readers (Thomas & Hill, 1993). In addition, 
when we consider the problem of simplification, divided into linguistic 
simplification and content simplification, the linguistic elements of Jane Eyre 
have already been examined on the basis of corpus-based analysis (Kobayashi, 
2006). It is thus meaningful to choose it as the subject for a follow-up survey of 
previous content-based studies. Among the various series, three of them, 
Macmillan Readers, Penguin Readers, and Oxford Bookworms, were chosen for this 
study, because they are regarded as representatives of graded readers whose 
target readers are mainly teenage and adult NNSs (Rachi, 2009).5  
     Table 1 shows levels, the number of headwords, word counts, total number of 
pages, and the YL, “Yomiyasusa Level,”6 of each book, along with word count and 
total number of pages of the original Jane Eyre, written by Charlotte Brontë.7  
 
Table 1  

  
General Description of Reading Materials 

 MMR PGR (3) PGR (5) OBW Jane Eyre 
Level Level 2 Level 3 Level 5 Stage 6  
Headwords 600 1,200 2,300 2,500  
Word count 8,690 8,327 48,180 31,360 186,376 
Total pages 55 37 152 101 399 
YL 1.6-1.8 3.2-3.8 5.0-6.0 5.5-6.0  

 
Considering the grading scheme and YLs in Table 1, the four books can be roughly 
divided into two levels: MMR and PGR (3) as Beginner to Pre-Intermediate level 
and PGR (5) and OBW as Upper-Intermediate level. 
 
33 .. 22   PP rr oo cc ee dd uu rr ee   
     Many studies have criticized the unnaturalness and unreasonableness of 
graded readers that go through the process of reduction, and they claim that 
simplified versions can be more difficult to read, as discussed in the literature 
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review section. If so, simplification, which is an inevitable feature of graded 
readers, prevents NNSs who do not know the original story from reading and 
understanding texts. There are various elements needed to understand the content 
of the book. Among them, this paper conducts a comparative textual analysis of the 
four texts from two viewpoints: 
1) Plot development 
2) Character description     
Although these are crucial elements of fiction books, they tend to be those most 
influenced by simplification and reduction in graded readers, which deal with 
great classics. 
 
44 ..   RR ee ss uu ll tt ss   aa nn dd   DD ii ss cc uu ss ss ii oo nn   
44 .. 11   MM MM RR   
44 .. 11 .. 11   PP ll oo tt   DD ee vv ee ll oo pp mm ee nn tt   ii nn   MM MM RR   
     The most eye-catching feature of plot development in MMR is its extreme 
simplification and reduction of episodes, except for the relationships between Jane 
and Mr. Rochester. In other words, in order to have love between the two 
protagonists be its central theme, other episodes are intentionally cut out, and as a 
result the text gives a relatively different impression from the original. 
     One of those changes, for example, is the episode of “the red-room.” The room 
is a symbol of Jane’s miserable childhood at Mrs. Reed’s. It is, however, not 
mentioned at all in MMR. Mr. Lloyd, an apothecary who makes an opportunity for 
her to leave Mrs. Reed’s and to go to Lowood Institute, does not appear in the book 
either. Thus, for the readers who do not know the original, the reason for Jane’s 
leaving for Lowood is less clear. Another element that is eliminated by MMR is 
Helen. She is Jane’s first and best friend, whom she meets at Lowood, but dies of a 
lung disease. Until she meets Helen, Jane is rather “passionate,” as Mrs. Reed 
mentions (Brontë, p.30). She learns patience and piousness from her intelligent 
friend, and the good influence of Helen helps to form her “little nonnette [nun], 
quaint, quiet, grave, and simple” (Brontë, p.114) manner. In MMR, however, Helen 
is not mentioned at all. Another significant omission is St. John’s marriage 
proposal to Jane. He is Jane’s handsome cousin and proposes to her not out of love 
but out of his religious philosophy. His proposal gives Jane the key to realizing her 
true love and returning to Mr. Rochester. In MMR, on the other hand, Jane decides 
to return to him just because she hears him calling her name. As a result, her 
action seems to be abrupt and less persuasive to the reader. 
     On the other hand, the love between Jane and Mr. Rochester seems to be 
cogent. There is less expository narrative for them. Instead, a conversational style 



JERA Bulletin Vol. 9 (March 2016) 
 

 10 

between the two, as well as Jane’s monologue, is used frequently. Thus, her 
gradually rising feelings towards Mr. Rochester, and the reason he is drawn to her, 
despite her being “not pretty” (Bell, p.30), can be well-understood by the reader. 
 
44 .. 11 .. 22   CC hh aa rr aa cc tt ee rr   DD ee ss cc rr ii pp tt ii oo nn   ii nn   MM MM RR   
     In order to follow the grading scheme, it is especially necessary for graded 
readers in lower levels to manipulate not only events but also the number of 
characters. In MMR, numerous supporting characters are cut or merely briefly 
mentioned. For example, one of Jane’s cousins, Georgiana, two maids at Mrs. Reed’s, 
Bessie and Abbot, and, as mentioned before, Helen and Mr. Lloyd do not appear at all. 
Some teachers in Lowood, Adèle’s French nurse, Sophie, Hanna in Moor House, and 
Miss Oliver, to whom St. John is attracted, are also completely cut out. Except for 
Jane and Mr. Rochester, other characters mentioned in the book are not given enough 
character description. Mrs. Reed takes a significant role in Jane’s childhood and her 
feud with Jane casts a cloud on the inheritance of John Reed’s money. However, as 
there is little description of her, it is difficult for readers to understand why she says 
“I hated you, Jane” (Bell, p.40). Miss Temple is a compassionate head teacher at 
Lowood, and she serves as the model of an ideal female instructor to Jane and 
significantly influences her, as did Helen. In MMR, however, she is merely 
mentioned, once, as “kind” (Bell, p.14). The character description of St. John is also 
not well developed. In the original, he is depicted as a complex man who is kind but 
cold, devout but stern. Since he is a handsome young man of great promise, he 
contrasts well with Mr. Rochester. However, in MMR, he and his two sisters are only 
mentioned once, as follows: “They were very kind to me [Jane]” (Bell, p.55). 
     As for the two protagonists, there are noteworthy character descriptions. 
Jane in both MMR and the original are repeatedly mentioned as “poor” and “not 
pretty,” which importantly implies that she is not a stereotypical heroine. On the 
other hand, the Jane in MMR gives the impression of a woman who is more 
unyielding and self-assertive than the original. At Mrs. Reed’s, she does not give 
an impression of being a pitiful downtrodden girl, but rather an aggressive girl 
who can fight back against her elder cousin and retorts to her aunt. In the original, 
she decides to leave Mr. Rochester despite her compassion towards him and her 
inner conflict over this decision. In MMR, she simply leaves without showing any 
hesitation, saying “We must not be together. Goodbye, Edward” (Bell, p.52). It 
seems that, due to the lack of space for detailed psychological description, the 
author of MMR intentionally changes Jane’s character into the less-conflicted one. 
The other protagonist, Mr. Rochester, is described very much as similar to the 
original, and his physical features of “not handsome,” “strong face,” “dark eyes,” 
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“black hair,” “not tall,” and “strong body” are all covered in MMR. 
 
44 .. 22   PP GG RR   (( 33 ))   
44 .. 22 .. 11   PP ll oo tt   DD ee vv ee ll oo pp mm ee nn tt   ii nn   PP GG RR   (( 33 ))   
     Unlike MMR, which greatly reduces episodes and characters in order to focus 
on its central theme, PGR (3) broadly and shallowly covers a little bit of every 
episode without making any specific emphases. Since it tends to abridge the 
original story uniformly and evenly, however, there are some points that are 
insufficient or unnatural for the readers who are unfamiliar with the original story 
in understanding the plot. What readers may find unconvincing in particular is the 
love between Jane and Mr. Rochester. Although the general plot is fundamentally 
true to the original, it is difficult to find a clue about why they develop romantic 
feelings towards each other in PGR (3). This is mainly due to the lack of 
psychological description, which is usually conveyed through conversations and 
the characters’ monologues. For example, when Jane returns to Thornfield after 
Mrs. Reed’s death, she thinks “He [Mr. Rochester] is the person I most want to 
see.” (Ward, p.18), and readers might find her thought rather abrupt. That is 
because she has not showed any of her feelings until this point. Mr. Rochester’s 
proposal to Jane, “It’s you I want to marry.” (Ward, p.20), also sounds too sudden. 
There hasn’t been any implication of his feelings towards her, so it is difficult for 
the readers to understand why he wants to marry a girl who is “too poor and 
unimportant” (Ward, p.12). 
     There are some other, less crucial points that give an impression of 
insufficiency or incoherence in its plot development. In PGR (3), for example, the 
identity of Adèle, a French girl for whom Jane comes to Thornfield as a governess, 
is unclear. Mrs. Fairfax, a housekeeper of Thornfield, tells Jane that she is French 
and Mr. Rochester wants Jane to teach English to the girl, and this is the only 
information about her. What is the relationship between her and Mr. Rochester? 
Why is the French girl at Thornfield, in England? None of these questions are 
answered in PGR (3). In other three graded readers, on the other hand, her 
identity is mentioned, although MMR again changes it from the original. While in 
the original it is unclear whether she was actually fathered by Mr. Rochester, 
MMR simply concludes that she is his daughter (Bell, p.52). In these graded 
readers, since the readers are given information about her identity, they do not 
find her presence unnatural. 
     Another example concerns Mr. Mason stopping the wedding of Jane and Mr. 
Rochester. He was supposed to have left Thornfield for the West Indies after he 
was injured by his mad sister, Bertha. Yet, in PGR (3), he suddenly appears and 
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interrupts their wedding ceremony, and is never depicted again. His central role is 
apparently as the person who prevents their wedding, but readers who are 
unfamiliar with the original must still want to know how he has come to know the 
news. The truth in the original and other three graded readers is that Jane wrote a 
letter about her impending marriage to her uncle, John Reed, in Madeira, where 
Mr. Mason happens to be staying before returning to the West Indies. 
 
44 .. 22 .. 22   CC hh aa rr aa cc tt ee rr   DD ee ss cc rr ii pp tt ii oo nn   ii nn   PP GG RR   (( 33 ))   
     In comparison with MMR, the characters in PGR (3) are also covered broadly, 
without much deletion. Some supporting characters, such as the two maids, Bessie 
and Abbot, some teachers in Lowood, Adèle’s nurse, Sophie, and Miss Oliver, need 
to be struck from the character list. However, most of the characters, those who are 
little mentioned in MMR, are described succinctly and to the point. Miss Temple, 
for example, appears as “very pretty and her face was kind,” (Ward, p.5), and to 
show her character an example of her generous acts towards girls, such as taking 
responsibility for giving them substitute meals, is depicted. While St. John is 
merely described with the adjective “kind” in MMR, he has complicated features in 
PGR (3), such as “very handsome” (Ward, p.27), “serious” (Ward, p.27), “hard and 
cold” (Ward, p.29), as well as “very kind” (Ward, p.28), and his plan to go to India 
and his proposal to Jane are not omitted either. 
 
44 .. 33   PP GG RR   (( 55 ))   
44 .. 33 .. 11   PP ll oo tt   DD ee vv ee ll oo pp mm ee nn tt   ii nn   PP GG RR   (( 55 ))   
     One of the most striking features of PGR (5) is that, among the four graded 
readers, its plot development is closest to the original. Unlike the previous two 
graded readers, which are for the Beginner or Pre-Intermediate levels, PGR (5) 
targets the Upper-Intermediate level. In fact, the gap between the two levels is 
huge, which is indicated by their style of plot development as well as the numbers 
of head words, word counts, or total pages. Still, according to Table 1, the total 
number of words (word count) in PGR (5) is 48,180, and the original is 186,376, 
which is nearly four times as much. That is to say, although it has the most words 
among the four graded readers, it still needs to simplify or omit about 
three-fourths of the original word count. However, these three-fourths appear to be 
not so influential on its plot development, limiting the discussion to the 
understandability of the book, which RQ2 deals with. While PGR (3) picked out 
episodes from the original broadly and shallowly, resulting in inefficient 
description of the deepening love between the two protagonists, identity of Adèle, 
and the sudden appearance of Mr. Mason, PGR (5) is able to cover them widely but 
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deeply thanks to the rise of its grading scheme. 
     Another remarkable point of PGR (5) is that it adopts original text as much as 
possible, as long as its vocabulary level allows it. Table 2 compares the opening 
sentences of four graded readers as an example to illustrate its literal faithfulness 
to the original. 
 
Table 2 
Opening Sentences 

Jane Eyre 

There was no possibility of taking a walk that day. We had 
been wandering, indeed, in the leafless shrubbery an hour 
in the morning; but since dinner . . . the cold winter wind 
had brought with it clouds so sombre, and a rain so 
penetrating, that further outdoor exercise was not out of 
the question. (Brontë, p.3) 

MMR In 1825, I was ten years old. (Bell, p.8) 

PGR (3) 
My name is Jane Eyre and my story begins when I was ten. 
(Ward, p.1) 

PGR (5) 

There was no possibility of taking a walk that day. We had, 
in fact, been wandering in the leafless garden for an hour in 
the morning, but since dinner the cold winter wind had 
brought with it such dark clouds and such heavy rain that 
further outdoor exercise was impossible. (Attwood, p.1) 

OBW 
We could not go for a walk that afternoon. There was such a 
freezing cold wind, and such heavy rain, that we all stayed 
indoors. (Wet, p.1) 

Note. Italics are by the author. 
 
The opening scene in the original is about the bad weather that prevents a walk 
after dinner. The two lower levels do not mention the weather or the walk, but are 
more like brief introductions featuring a character profile of Jane. The two higher 
levels talk about the weather in different ways: OBW rewrites and simplifies the 
original sentences, and PGR (5) generally follows the original, changing some 
vocabulary that does not match its grading scheme, such as “indeed” into “in fact,” 
“shrubbery” into “garden,” or “sombre” into “dark.” 
     Charlotte Brontë’s prose is characterized by its concise and intense narrative 
style which has “the power to grip and to stir” (Peters, 1973, p.131). PGR (5) 
attempts to adapt the style from the original. For example, Helen tells Jane, who 
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bears a grudge against Mrs. Reed, “Life appears to me too short to be spent in 
nursing animosity or registering wrongs” (Brontë, p.49), and her generous angelic 
attitude impresses Jane as well as the readers. PGR (5) echoes the original: “Life 
appears to me to be too short to be spent in remembering past injustices” (Attwood, 
p.27). Jane’s plainness is one of her distinguishing characteristics as a heroine of 
the novels in those days, and she, showing courage, reveals her feelings to Mr. 
Rochester: “Do you think, because I am poor, obscure, plain, and little, I am 
soulless and heartless?” (Brontë, p.223). Her words in PGR (5) are almost the same 
as those in the original: “Do you think that, because I am poor and plain, I am 
soulless and heartless?” (Attwood, p.100-101). The scene in which she returns to 
Mr. Rochester, who has become blind and lost an arm, is the most moving: “‘And 
this her voice,’ I added. ‘She is all here: her heart, too’” (Brontë, p.384). In PGR (5): 
‘“And this is her voice,’ I added. ‘She is all here: her heart, too’” (Attwood, p.147). 
Generally speaking, not only do the opening scene or the ones cited above, but 
those throughout the entirety of PGR (5), follow the original text. 
     Another characteristic of PGR (5) is that it subdivides the story into many 
more chapters than the original; PGR (5) has 44 titled chapters, while the original 
has 38 chapters without titles. What this implies is that PGR (5) shows 
consideration for NNSs and is meant to help their text understanding. For 
reference, information about chapter division and titles are shown in Table 3. 
 
Table 3 
Number of Chapters and the Presence of Chapter Titles 

 MMR PGR (3) PGR (5) OBW Jane Eyre 
Number of chapters 11 nil 44 25 38 
Chapter titles 1 nil 1 1 0 
Note. The presence-absence of chapter titles is represented as 1 (presence) or 0 
(absence). 

 
44 .. 33 .. 22   CC hh aa rr aa cc tt ee rr   DD ee ss cc rr ii pp tt ii oo nn   ii nn   PP GG RR   (( 55 ))   
     As for character description, the main characters of PGR (5) are not so far 
from their images depicted in the original. In addition, since it describes the 
motives for their words and actions without any inconsistency, it does not seem to 
give readers a sense of insufficiency or incompleteness. It is, of course, inevitable 
that some of the minor characters are omitted, such as Mary Ann Wilson, who is 
one of Jane’s closest friends in Lowood, and Miss Oliver, who is an object of earthly 
love for St. John. However, in so far as the understandability of the book is 
concerned, which RQ2 deals with, some omissions are reasonably acceptable. 
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44 .. 44   OO BB WW   
44 .. 44 .. 11   PP ll oo tt   DD ee vv ee ll oo pp mm ee nn tt   ii nn   OO BB WW   
     Throughout the whole text, plot development in OBW also follows the 
original, like PGR (5). The word count of the original is about six times more than 
OBW; therefore, as with PGR (5), it was necessary to reduce and select its 
episodes. Even so, considering its understandability, these minor changes are of an 
insignificant level. 
     Comparing OBW with PGR (5), it is less faithful to the original text, as was 
stated before; that is, it tends to rewrite or paraphrase the original without 
changing its context. In order to illustrate the different approaches to the original 
between these two graded readers, Table 4 reexamines three of the representative 
literary expressions that have been already compared between the original and 
PGR (5). 
 
Table 4 

     
Examples of Literary Expressions 

   

Jane Eyre 

・Life appears to me too short to be spent in nursing 
animosity or registering wrongs. (Brontë, p.49) 
・Do you think, because I am poor, obscure, plain, and 
little, I am soulless and heartless? (Brontë, p.223) 
・"And this her voice," I added. "She is all here: her heart, 
too." (Brontë, p.384) 

PGR (5) 

・Life appears to me too short to be spent in remembering 
past injustices. (Attwood, p.27) 
・Do you think that, because I am poor and plain, I am 
soulless and heartless? (Attwood, p.100-101) 
・"And this is her voice," I added. "She is all here: her 
heart, too." (Attwood, p.147) 

OBW 

・Life is too short to continue hating anyone for a long time. 
(West, p.17) 
・Do you think, because I'm small and poor and plain, that I 
have no soul and no heart? (West, p.59) 
・"She is here," I said, "and her heart too." (West, p.97) 

 
For instance, “Life is too short to continue hating anyone for a long time” in OBW 
is relatively different from “Life appears to me too short to be spent in nursing 
animosity or registering wrongs” in the original and “Life appears to me too short 
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to be spent in remembering past injustices” in PGR (5). Unlike PGR (5) which 
obviously intends to follow the original except for minor changes in vocabulary, 
OBW tends to modify the original sentences, although still keeping its context. 
     Another interesting feature of OBW is that it sometimes adds supplementary 
information to the original, in the process of abridging. For example, during the 
opening scene in which Jane is reading a book with pictures while hiding from her 
bully cousin, John, she “forgot my [her] sad, lonely existence for a while” (West, 
p.1). In the original, she also seems to be absorbed in reading the book and devotes 
herself to examining each picture, but there is no description of her situation. 
After she regains her awareness, she cries for half of a day because of her 
“unutterable wretchedness of mind” (Brontë, p.14), until Dr Lloyd arrives the 
next morning. In OBW, she cries “for the next few days” (West, p.7), because 
she “knew I [she] had no one to love me [her] and nothing to look forward to” 
(West, p.7). In PGR (5), on the other hand, the scenes are described faithfully to 
the original with an appropriate amount of simplification. In fact, it is common 
and inevitable for graded readers to simplify or reduce the original, but this can 
cause insufficiency and unnaturalness. With additional information or small 
changes, such as characters’ psychological description, OBW manages to 
abridge the original without changing its essence. 
     In general, there are more alterations and reductions in OBW than in PGR 
(5). Some episodes, however, such as Jane’s last Christmas at Mrs. Leed’s or the 
relationships between St. John and Miss Oliver, are adopted in OBW and are 
dismissed in PGR (5). Therefore, the matter of adoption or rejection depends on 
what the authors of each graded reader stress. Either way, unless teachers aim to 
address the literary qualities of each graded reader, those differences are not so 
significant as to affect the understandability of the reading materials. 
 
44 .. 44 .. 22   CC hh aa rr aa cc tt ee rr   DD ee ss cc rr ii pp tt ii oo nn   ii nn   OO BB WW   
     The main characters in OBW also have similar characteristics to the original, 
so the reader is able to apprehend their original portrayals, as in PGR (5). Some 
supporting characters are inevitably omitted, as is the graded reader’s fate.  
     As seen in its plot development, in order to avoid the insufficient character 
description caused by a lack of space and limited word count, OBW occasionally 
inserts some complementary words for effective abridgement. For example, Bessie 
in OBW, who appears only in PGR (5) and OBW, “softly” (West, p.5) explains Jane’s 
situation to Mrs. Leed. In the original and PGR (5), on the other hand, she simply 
reveals the fact without any adverb that describes her manner (Attwood, p.7; 
Brontë, p.12). Bessie is more generous than the other maid, Abbot, and, 
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although she is far from perfect, she is the person closest to Jane whom she 
relies on at Mrs. Leed’s. In order to reduce detailed character description of 
Bessie, but to still depict her character role, OBW adds one original adverb, 
“softly.” 
 
44 .. 55   DD ii ss cc uu ss ss ii oo nn   
     This paper has addressed two RQs: 

RQ1: When we compare four different abridged versions of Jane Eyre, are there 
any specific features between different levels and different publishers of 
graded readers in regard to their plot development and character 
description? 

RQ2: Were there any deletions of elements crucial to the original complex story 
in the process of simplification, but which are still necessary for 
understanding the story of the abridged versions? 

With regard to RQ1, the results clarify that among the four different 
abridged versions of Jane Eyre, there are specific features according to each level 
and publisher in regard to their plot development and character description. MMR 
outstandingly simplifies and reduces the number of episodes and characters in 
order to focus its attention on its main theme, the love between the two 
protagonists, Jane and Mr. Rochester. On the other hand, PGR (3), which is at a 
similar grading level as MMR, broadly and shallowly covers a little bit of every 
episode without making any specific emphases. Considering the upper levels, PGR 
(5) seems not only to be the closest to the original with regard to plot development 
and character description but also seems to attempt to be loyal to the original text 
as much as possible. Besides, it subdivides chapters into a greater number than 
those of the original, which might convey a reader-friendly attitude. OBW is also 
faithful to the original. In comparison with PGR (5), however, OBW seems not to be 
particular about adopting the same sentences from the original. Rather, it tends to 
rewrite or paraphrase the original without changing the context, and sometimes 
adds supplementary information for clear abridgement.  
     With regard to RQ2, except for some flaws in plot development in PGR (3), 
there are not obvious deletions of crucial elements from the original, limiting the 
discussion to the understandability of graded readers. In other words, considering 
understandability of each book, graded readers can be read as independent reading 
materials, although they might give an impression of insufficiency or 
unnaturalness especially to the reader who is unfamiliar with the original. 
     On the whole, the results of the present study are consistent with those of 
previous studies, each examining different versions of graded readers (e.g., 



JERA Bulletin Vol. 9 (March 2016) 
 

 18 

Mayuzumi, 2007; Uozumi, 2009; Sato, 2013). That is to say, MMR is marked by its 
drastic changes from the original, PGR is the most loyal to the original but can be 
shallow summary, especially at lower levels, and OBW is relatively well-organized 
and consistent. In addition to the results above, this study found that, in spite of 
characteristics peculiar to each publisher or author, they are less distinctive in 
upper levels, such as the Upper-Intermediate level, and are more remarkable and 
thus problematic at lower levels.  
 
55 ..   CC oo nn cc ll uu ss ii oo nn   aa nn dd   PP ee dd aa gg oo gg ii cc aa ll   II mm pp ll ii cc aa tt ii oo nn ss   

The purpose of this study was to conduct a follow-up survey of comparative 
textual analysis in terms of content and to investigate the differences between 
each graded reader series’ Jane Eyre, from the viewpoint of plot development and 
character description (RQ1), as well as the understandability of each book (RQ2). 
What the present study found is that each graded reader has distinctive 
characteristics in its manner of abridgement, and that they are more remarkable 
in lower levels, which might pose some obstacles to the reader’s understanding of 
the story.  
     The present findings have important pedagogical implications for using 
graded readers in extensive reading classes. First, based on the results, as far as 
the four graded readers of Jane Eyre are concerned, teachers do not need to be so 
cautious using graded readers in upper levels, from the viewpoint of their 
contents. It is inevitable that many episodes and characters from the original will 
be omitted and simplified even at these higher levels; however this does not cause 
much trouble for understanding the stories. Second, since the contents of graded 
readers vary according to different publishers and levels, it might be necessary for 
teachers to recognize their characteristics and differences, especially when they 
use lower levels of, for example, class readers. Third, teachers need to clarify what 
they want from graded readers. If they aim at using graded readers to allow 
students to appreciate great classics with literary expressions, complex plot lines, 
or deep themes, it is important for them to be careful in selecting graded readers, 
especially in lower levels. This is because they might be totally different from the 
original or provide an insufficient impression, as is explored in the present paper. 
Instead of such an aim, however, if they want students to read and understand the 
literal meaning of stories written in appropriate levels of English based on a 
grading scheme, as far as the four graded readers in this paper are concerned, even 
the graded readers in lower levels seem to be able to serve as proper reading 
materials.  

Furthermore, students’ understanding of graded readers might be improved 
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if teachers, depending on the situation, provide supplementary information about 
the stories they read. In fact, when the author of this paper used PGR (3) as a class 
reader in extensive reading classes,8 students were able to fill the gaps between 
the text and the original with some additional exercises (see Appendix 1 & 
Appendix 2). As a result, students chose PGR (3) as the most interesting among six 
graded readers used as class readers (see Appendix 3 & Appendix 4). This means 
that, in spite of a great deal of omissions, graded readers of great classics have an 
appeal for readers as long as teachers care about how to provide the books. In any 
case, it is necessary for teachers to understand graded readers and think about 
how to use them in their reading classes. 

Finally, several limitations of this study should be noted. First, it deals only 
with Jane Eyre as a research subject. Second, except for PGR (3) and PGR (5), it 
could not compare graded readers with the same title in different levels from the 
same publishers. In addition, it excluded original stories and non-fiction titles, 
and focused on abridged versions of a classic. Considering such limitations, further 
research on more varied graded reader titles is called for, in order to investigate 
and exploit graded readers more effectively in extensive reading classes. 
 
This paper is based on an oral presentation by the author at the 40th Annual 
Conference of the Japan Society of English Language Education held at The 
University of Tokushima in August, 2014. 
 
Notes 
1 In Penguin Readers there are 209 abridged types and 79 original types 

(information provided via e-mail from customer support, Pearson Japan, 
2014/7/29), and in Oxford Bookworms (including Factfiles) there are 158 
abridged titles and 111 original titles (information provided via e-mail from 
customer support, Oxford University Press, Japan, 2014/8/5). 

2 As for examples of grading schemes, refer to the links below. 
  Penguin Readers: 

(http://www.penguinreaders.com/pr/teachers/grading-of-language.html) 
  Oxford Bookworms: 

(http://www.oupjapan.co.jp/gradedreaders/media/bookworms_syllabus.pdf) 
  Macmillan Readers: (http://www.mlh.co.jp/readers/readers_levelchart.pdf) 
3 The percentage of known vocabulary is not definitive. Waring (2014), for 

example, suggests that students need to understand 95 98% of the vocabulary 
for extensive reading.  

4 There is an award for graded readers, the Language Learner Literature Award, 
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established by the Extensive Reading Foundation in 2004. 
(http://erfoundation.org/wordpress/awards) 

5 Cambridge English Readers is also a representative of graded readers targeting 
adult NNSs. However, all of the titles in this series are simple originals. 
(http://www.cambridgejapan.org/elt3.html?c1=Readers&s1=Cambridge+English
+Readers&ed.)  

6 “Yomiyasusa Level” is a system developed by the SSS foundation to communicate 
the reading level of English books. It evaluates more than 10,000 English 
textbooks and splits them into 100 levels from 0.0 to 9.9. 
(http://www.seg.co.jp/sss/word_count/YL-20070621.html) 

7 The information about its word count was retrieved from Project Gutenberg 
(http://www.gutenberg.org/ebooks/23077), and total number of pages from Jane 
Eyre (Brontë  1999). 

8 The author used PGR (3) as one of the class readers in the extensive reading 
classes in 2013. In these classes, unlike the common approach to extensive 
reading, instructors are required to choose reading materials as class readers. 
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AA pp pp ee nn dd ii xx   11   
Diagram Completion 

  

AA pp pp ee nn dd ii xx   22   
Comprehension Questions 

  

   

Jane Eyre : Character Relationship Diagram 
 
 
 
 
                                         
  ☠                                   ☠               ☠            ☠×× Eyre        ☠ 
××Rivers          (Mother)       (            )   (Father)            (Mother)   ☠Mr Reed   (☠)) Mrs Reed 

 
 
                                  
                                   ☠ 

(      )       Mr Rochester       JJaannee  EEyyrree    Eliza   ☠John  Georgiana   
                            Mr Mason 
                                                                                                                                  
(          ) (        ) (         )                             (children) 
                                                              

 

   
 

Jane Eyre Comprehension Questions No.1 (p.1-p.21, l.6) 
*Please answer the questions below in full (complete) sentences. 

1. Why was Jane living with her aunt, Mrs Reed? 
2. Why did Mrs Reed lock Jane in the red room? 
3. Why were many of the girls ill at Lowood School? 
4. When Helen told Jane that she was going far away, what did she mean? 
5. What was Jane asked to do at Thornfield Hall?   
6. When Jane first met Mr Rochester, what happened to him?   
7. What did Mr Rochester look like? (At least two points)   
8. What did Jane think about Mr Rochester?    
9. What did Jane hear and see one night at about two o’clock?    
10. Who lived in the attic?    
11. Why did most of Mr Rochester’s friends not notice Jane?    
12. Who was attracted to Mr Rochester? What are the characteristics of the person? (at least three points)    
13. How did Mr Rochester explain to the visitors about a terrible scream?    
14. Before Mr Mason left, what did he say to Mr Rochester and what did Mr Rochester reply?    
15. Why did Mrs Reed want to see Jane when she was dying?    
16. What did Jane’s uncle write in his letter?    
17. When Mr Rochester asked Jane to come and talk with him, what did she expect?    
18. When Mr Rochester proposed Jane, what could she not understand? 
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AA pp pp ee nn dd ii xx   33     
A  Questionnaire  Form Administered at  the End of  Academic  Year 2013.  
 

 
 

A3 /  A4 (2 )  6  
1 6  

 
 

(    )  My Fair  Lady  (Penguin Readers  Level  3)  
(    )  A Tale  of  Two Cit ies  (Oxford Bookworms Stage 4)  
(    )  Treasure Is land  (Oxford Bookworms Stage 4)  
(    )  Jane Eyre  (Penguin Readers  Level  3)  
(    )  The Si lver  Sword  (Oxford Bookworms Stage 4)  
(    )  Cold Mountain  (Penguin Readers  Level  5)  

  
  
  
AA pp pp ee nn dd ii xx   44   
Questionnaire  Results  
 

 
Note .  The most  and the second most  popular ,  and the least  and the second 
least  popular  were considered.  
 
 
 
 
 
 
 
 
 
 
 
 

M y	Fair	Lady Treasure	Island Tw o	C ities Jane	Eyre Silver	Sw ord C old	M ountain

人気の高さ 13 9 9 18 8 2

人気の低さ 5 8 10 6 12 18
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FF aa cc tt oorr ss   tthh aa tt   LL eeaa dd   tt oo   SS uu cccceessss   iinn   EE xx tteenn ss ii vv ee   RR eeaa dd iinn gg   

  ――MM eeaassuurreedd   bbyy   QQuueess tt ii oonnnnaa ii rree   aanndd   CC aarree ffuu ll         
          EE xxaamm iinnaatt ii oonn   oo ff   SSttuudd eenntt ss ’’   RR eeaadd iinngg   LL ooggss――   
  

  UU OO ZZ UU MM II   KK yy oo kk oo   
  TT AA KK AA SS EE   AA tt ss uu kk oo   

  
AA bb ss tt rr aa cc tt   
The effectiveness of extensive reading (ER) in improvement of learners’ English 
proficiency and reading fluency has gradually been acknowledged by teachers 
across Japan over the last decade. Learners are motivated to read English books 
and enjoy reading various books. As a result, they improve English proficiency and 
reading fluency. However, there are always some learners who cannot improve 
their English proficiency despite their involvement in ER. This study surveyed 
EFL university students’ change of attitudes toward ways of reading during a 
10-month ER course, and found some factors which differentiated between the 
students who gained most and those whose scores declined on a post-test. Finally 
their reading logs were carefully examined and several interesting factors were 
found.  
 
KK ee yy   WW oo rr dd ss ::   extensive reading (ER), EPER PPT (A), reading amount, 
questionnaire, reading styles, reading logs 
 
11 ..     

Extensive Reading ER
Richard, Platt & Platt (1992) “Extensive 

Reading means reading in quantity and in order to gain a general understanding of 
what is read. It is intended to develop good reading habits, to build up knowledge 
of vocabulary and structure, and to encourage a liking for reading.” p. 133

Day & Bamford (1998) ER the reading of large 
quantities of easy material reading style skimming, 
scanning, intensive reading p.6
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Top Ten Principles (Day & Bamford, 2002)  

TOEIC Edinburgh Project on Extensive Reading 
Placement/Progress Test EPER PPT

2015; & 2014; & 2012
EPER PPT TOEIC

 

2005

p.15
100%

p.18
Richard, Platt & Platt (1992) Day & Bamford (2002) 
5 gain information and general understanding

p.23
100 pp.13-23 Day & Bamford (2002) (The reading 
material is easy.)  (Learners choose what they want to read.) 

 

TOEIC skimming scanning
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2014

 
2015 15 4 8

EPER PPT

& 2012 10 TOEIC
7 7

TOEIC

 
10

EPER PPT post
21 23

 
 

 
 

 

Uozumi & Takase, 2014  
21

23
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22 ..     
159

66 93 10
90 15

SSS (Start with Simple Stories) SSR(Sustained Silent Reading)
100 45

70
EPER 

PPT

 
 
33 ..   EE dd ii nn bb uu rr gg hh   PP rr oo jj ee cc tt   oo nn   EE xx tt ee nn ss ii vv ee   RR ee aa dd ii nn gg   PP ll aa cc ee mm ee nn tt // PP rr oo gg rr ee ss ss   TT ee ss tt   

(( EE PP EE RR   PP PP TT ))     
EPER PPT 1992 Institute for Applied 

Language Studies
Cloze 

Version A Version E
Version A Version A EPER 
PPT(A) 12

141

141 (21)
(18) (17) (16) (15) (13) (11) (11)

(5) (5) (3) (3) (2) (1)
Yoshizawa, Takase, & Otsuki, 2012  

60 45 EPER
100

G A
G G

H 2003
EPER Graded Reader (GR)

 
 
44 ..   EPER PPT (A)   

Pre Mid Post EPER PPT (A)
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EPER PPT (A)   

159 	 Pre Mid Post Mid-Pre Post-Mid Post-Pre 

Mean 18.13 22.12 20.50 3.99 0.49 4.38 
Min 2    6   5 -12 -12 -8 
Max 43 56 50 19 10 16 
SD   8.07   8.81  8.86 4.55  4.03    4.87 

 
Mid

Mid-Pre Post-Mid
 

 
44 .. 11   EPER PPT (A) aa bb   

EPER PPT (A) 10 Post-Pre
126 21 a

23 b 10
 

 
EPER PPT (A)  a b  

 
 
 
 
 
 
 
 

a b Pre  Post
 

 
 

 
 
 
 

a 21 b 23

 
Pre Post  Gain Pre Post  Gain 

Mean 19.90 31.81 11.90 21.48 17.78 -3 .70 
Min 9 23 10 9  7  -8  
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a b  
a 21 b 23

  

Mean 140 216,101 136 183,666 
Min 90 51,297 69 81,306 
Max 198 590,021 197 332,587 
SD 31.07 127,375.68 34.52 72,536.51 
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140 b 136
a 88 52 b 86

50 a
216,101 98,171 117,930 b 183,666

87,648 96,017
a

b
a 1,116 2,268 b

1,019 1,920 a
 

b
69 a 51,297

a 590,021 b
332,587 26

EPER a b
a  r = 0.376 b r = 0.250

   

EPER PPT (A) 
  

 
55 ..     

56 27
15 14

Appendix C

 



JERA Bulletin Vol. 9 (March 2016) 
 

 32 

a b Pre Post

Uozumi & Takase, 2014  
 
  
  
  
  
 

 
 

  
  Pre Mid Post  Gain 

1 
a 2 .50 3 .00 3 .05 0 .55 
b 2 .68 2 .83 3 .17 0 .49 

2 .34 2 .72 2 .74 0 .41 

2 
a 3 .25 3 .14 3 .05 -0 .20 
b 3 .05 3 .43 3 .61 0 .56 

 2 .93 3 .17 3 .32 0 .39 

3 
a 3 .20 3 .19 3 .33 0 .13 
b 3 .36 3 .13 2 .87 -0 .49 

 3 .35 3 .17 3 .04 -0 .32 

4 
a 2 .10 2 .38 2 .29 0 .19 
b 2 .18 2 .35 2 .74 0 .56 

 2 .13 2 .34 2 .39 0 .26 
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b
a  

 
 
66 ..    

a b
21 23  

 
66 .. 11   

10  



JERA Bulletin Vol. 9 (March 2016) 
 

 34 

 
 

 
 

 
YL  

 
 

 
 

 
Graded Readers (GR) Leveled Readers (LR) GR  

 
 

 
 
66 .. 22     

a b
negative
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1  1 .05 1 .65 

2 1 .05 1 .89 

3 1 .10 1 .87 

4 1 .05 1 .78 

5 1 .21 2 .61 
6 1 .00 1 .70 
7 1 .07 1 .55 
8 YL 1.31 2 .17 
9 1 .12 2 .04 
10 GR LR GR  1.24 1 .74 
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1  
Top Ten Principles  by Day & Bamford (2002)   

 
1 .  The reading material  is  easy.   
2 .  A variety of reading material on a wide range of topics must be available. 
3.  Learners  choose what they want to  read.  
4 .  Learners  read as  much as possible .  
5 .  The purpose of  reading is  usually  related to  pleasure,  information and 	   
   general  understanding.  
6.  Reading is  i ts  own reward.  
7 .  Reading speed is  usually  faster  rather  than slower.  
8 .  Reading is  individual  and s i lent .  
9 .  Teachers  orient  and guide their  students .  

10 .  The teacher is  a  role  model  o f  a  reader.  
 

 
 

2 
Placement/Progress Test ,EPER , GR by EPER (2003) 

_____________________________________________________________________________ 
Stand. Score 100-66  69-65  64-55  54-45  44-35  34-25  24-18  17-12  11-8  7-0    
_____________________________________________________________________________ 
EPER Level     *     X      A      B      C       D      E      F      G      H**     
_____________________________________________________________________________ 

   PGR6  PGR5  PGR4  PGR3  PGR2  PGR1  PGR1*  PGR0  PYR1 
GR level            OBW6  OBW5 OBW4  OBW3 OBR2  OBW1  PYR4  OBW0  PYR2 
                     CER6   CER5  CER4  CER3  CER2  CER1  PYR3  PYR3* 

 MMR5  MMR4  MMR3  MMR2L  MMR2  MMR1 
____________________________________________________________________________ 
 
* : EPER

  
** : H  
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FFaall ssee   BBeegg iinnnneerrss   
  

SSuuppppoorr tt iinngg   FFaa ll ssee   BB eegg iinnnneerrss   IInndd ii vv iidduuaa ll ll yy   iinn   EE xxtteennss ii vvee   
RR eeaadd iinngg   aa tt   aa   JJaapp aanneessee   UU nniivveerr ss ii tt yy   

  
RR AA CC HH II   EE mm ii kk oo   

SS HH II BB AA TT AA   SS aa tt oo mm ii   
 
AA bb ss tt rr aa cc tt   
This report deals with how teachers can help false beginner university students to 
gain reading habits and become motivated autonomous learners in the practice of 
extensive reading (henceforth ER). Our previous research (Rachi, 2015; Rachi and 
Shibata, 2015; Shibata, 2015) has described various ER practices at our university. 
We have been making efforts to help as many students as possible read up to one 
million English words during their first two terms at university. While high 
beginners and low intermediate students usually get positive results, false 
beginners often struggle with their learning, which could leave them discouraged 
and unmotivated. We believe that more individual support for them is necessary 
and teachers should retain strong interest in their learning outcomes. One-to-one 
advising sessions at the Foreign Language Study Support Center (FLSSC) play an 
important role in this research.  Eleven students were requested to attend 
advising sessions in which they talked about how they spend their time working 
toward their goal. This reflection upon their learning makes it possible for them to 
feel deep awareness of the learning process. We continued these advising sessions 
for almost three months and then used an open-ended questionnaire to collect 
qualitative data at the first term. Our results show that advising sessions have a 
positive effect on the student attitudes and motivation toward extensive reading. 
We are going to continue the use of advising sessions until the end of the second 
term. We believe that these individual sessions should continue as one of the tools 
for false beginners to improve their autonomy in their practice and gain some 
confidence in themselves as learners of English. 
 
KK ee yy   ww oo rr dd ss : false beginners, autonomy, advising sessions, self-access centers 
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22 ..     
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Language Study Support Center FLSSC
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1 .   

2012 n=92  417,811 222,454 342,486 1,096,832 110,739 
2013 n=93  641,347 441,299 508,561 3,021,875 111,293 
2014 n=104  530,677 307,856 474,843 2,055,972 138,952 
 

100
30

 
 
33 ..     
33 .. 11                 

100 2015
2015

Mynard  
 

Advising in language learning involves the process and practice of 
helping students to direct their own path so as to become more effective 
and more autonomous language learners. 

Mynard and Carson, 2012:4) 
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Shibata (2012)
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HH ooww   tthhee   SSttuuddeenntt ss   EE vvaa lluuaatteedd   EE xxtteennss ii vvee   RR eeaadd iinngg   

  
OO KK UU RR AA   FF uu mm ii kk oo   

 
AA bb ss tt rr aa cc tt   
In general, English classes at the high school level are composed of various 
activities such as reading textbooks, reading aloud, learning grammar rules, 
communicating with an ALT, and so on. Amid worries that students are not highly 
motivated to learn English, an Extensive Reading (ER) program was implemented 
in conjunction with existing class activities. This report describes how the 
students compared and evaluated ER against other activities. Feedback from 
students revealed that the program has some appeal for them, as it positively 
enhances their motivation and decreases their negative feelings towards reading 
and learning English. 
 
KK ee yy   WW oo rr dd ss : extensive reading, high school students, class activities, motivation 
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EE xxtteennss ii vvee   RR eeaadd iinngg   EE vvaa lluuaatt ii oonn ::   QQ uueess tt ii oonnnnaa ii rree   RR eessuu ll tt ss   

  
YY OO SS HH II DD AA   HH ii rr oo kk oo   

 
AA bb ss tt rr aa cc tt   
This research note reports the results of a questionnaire on extensive reading (ER) 
evaluation. A total of 33 ER practitioners, who had participated in the annual 
conference of the Japan Extensive Reading Association in 2014, responded to the 
questionnaire. They belonged to several types of educational institutions such as 
elementary schools, junior and senior high schools, colleges, and universities. The 
main findings were as follows. (1) The ER practitioners employed multiple 
evaluation methods and displayed interest in using external tests for evaluation. 
(2) They preferred easy rating and inexpensive or free tests. (3) They were 
concerned about the additional workload from introducing external reading tests, 
although they acknowledged the importance of such tests. (4) Their desired testing 
time was affected by the allocated class time.   
 
KK ee yy   WW oo rr dd ss evaluation, extensive reading test, practicality, questionnaire  
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「「 日日 本本 多多 読読 学学 会会 紀紀 要要 」」 投投 稿稿 規規 定定 		 22 00 11 55 年年 88 月月 22 日日 現現 在在 		
 

 (JERA Bulletin)
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