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Paperback writer! Developing original fiction for learners of English

Philip Prowse

This article draws on my experience as a writer and editor of readers. I am grateful to all the

authors of published and unpublished manuscripts from whom I have learnt so much.

The ideas here, while primarily intended for teachers writing for their students, or for publication,
are also applicable to student creative writing. This is particularly so when a teacher gets a class,

groups or individuals to create stories for other students at a lower language level.

Key ideas in creating a reader

The importance of schemas (assumptions of facts, including ‘default facts’ which are never
mentioned- usually cultural)
Guy Cook in ELT Journal 51/1 defines a schema as ‘a mental representation of a typical instance’,
and goes on: ‘Schema theory suggests that people understand new experiences by activating
relevant schemas in their minds’.

For learners of a language, schematic knowledge can be as important as linguistic knowledge in
understanding what a text means. There are personal schemas, general ones about the world, and

ones related to genre. These operate at text level and are crucial to comprehension.

Writing within a genre which is familiar to the reader

A recognition of the importance of schematic knowledge leads on to writing within a
clearly-defined genre. Reading is facilitated by plot structure and character type which the learner
is likely to recognise. This places learners in a familiar landscape where they are more likely to be
able to predict in which direction they will go. Reading within a familiar genre reduces the load of

new information which the learner is processing, increasing both speed and accuracy.

Paragraph and sentence level information control

It was John Milne in his pioneering work with the Heinemann Guided Readers who introduced this
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concept. He argued that lexical and grammatical controls were only half the picture. Limiting new
information for the learner in each paragraph and sentence is as important as the use of simple
language. Too much new information slows the learner to a halt. Careful attention to anaphora
(backward reference using pronouns e.g. she, this), for example, prevents overload, avoids
ambiguity and facilitates reading forward, so that readers do not have to look back to see who, or

what, is referred to.

Ease and meaning

Reading creates readers (in the sense of people, not books) and easy, successful, reading creates
good readers (what Christine Nuttall in Teaching Reading Skills in a Foreign Language described
as the ‘virtuous circle’ of reading). Recourse to a dictionary or glossary is a sign of unsuccessful
reading. Understanding of a text is enhanced by careful contextualisation of new words (by making
sure that they are met in an unambiguous context, glossed within the text, or explained by the

surrounding sentences), use of illustration where appropriate, and repetition of new lexis.

The writing process
The notes that follow are offered as no more than a guide: if you have your own way of writing and

it works stick to it!

Before starting
As a teacher, decide on your level and think of a class you know, or have recently taught at that
level. Use them as your reference point, not just for language, but also for content. Later, you may

be able to try the material out with the actual class, or a similar one.

Getting started
‘You never quite know where your story is until you have written the first draft of it.” Raymond
Chandler (letter: March 7, 1947)

Different writers work in different ways. While some like to map out plot and character
beforehand, others prefer to discover the story by writing it. The crucial thing is that you work
within a genre. Although many learners are not wide readers even in their own language, they are
certainly aware of genre through exposure to TV, film and DVD. Thus they will have expectations
of what will happen in, say, a thriller (a difficult situation of some kind, a protagonist who
struggles against the odds to resolve the situation, a restricted time-frame, exciting incidents and a
gripping conclusion) and the kind of language that will be used to tell the story. By writing within
genre the author greatly facilitates comprehension and increases speed of reading and enjoyment.

One reason why simplified literature is often so unsatisfactory and hard to read is that great

4
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literature often defies genre, creating its own contexts and values.

A successful way to start using genre is to move like this:

Genre — character — situation — place — event

First, identify a genre which readers will be familiar with. Then, think of a character, the kind
that appears in your chosen genre. Place the character in a situation, some kind of problem or
opportunity. Choose the place, the physical location. Then, think of an event that the character
participates in. And let the story begin ...

This way of writing is for those who want to find out what happens to the character and who write
the story in order to do so. The advantage of this ‘making it up as you go along’ method is that you
can, of course, go back and plant plot trails and introduce clues and characters when the need

arises.

Things to think about

Write about what you know: Writing from personal experience and understanding is often

clearer and more effective than a massive leap of empathy.

A strong theme: what is it about? Successful fiction is ‘about’ something. It has themes and a
depth which the pot-boiler lacks. While abstract concepts are more easily handled at higher levels,

the lower level reader can still treat ‘serious’ topics.

Hooks: Not confined to thrillers. By ‘hooks’ is meant end-of-chapter questions in the readers’

minds which make them want to start the next one.

Showing, not telling: The reader needs to discover the story through dialogue and action rather
than be told about it. Writers report that the development of the characters’ own ‘voices’ is vital,

and different writers achieve this in different ways.

Motivated action: An obvious point, but character’s actions must spring from their own motives,

rather than the exigencies of the plot.

Strong opening: An opening which gets the action moving is to be preferred to elaborate
scene-setting and character introduction. You may need to ‘clear the ground’ in your own mind

by writing the backstory, but this does not have to be part of the finished story.

Satisfactory ending: A resolution to the problem or conflict which the book centres around is

5
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expected. It is important to make an ending happen and not let the story peter away. While research
shows a majority of learners prefer a reader with a definite conclusion, a minority enjoy one which

ends with a question mark.

Linear time frame: Careful attention to time is fundamental. A linear structure (particularly at the
lower levels) which avoids flashbacks and time jumps makes life easier for the reader. Equally,
sudden jumps in place which disorientate the reader are also to be avoided. The learner easily
attributes lack of comprehension to personal linguistic deficiencies rather than complicated

story-telling and this is de-motivating.

And finally

Read lots of readers: When you have chosen a level read as many readers as you can at that level.
This will help you internalise appropriate lexical and grammatical controls and give you a feel for
what can and cannot be achieved at that level. Many publisher’s websites offer free sample

chapters, but there is no substitute for reading whole books.

Read your work aloud: While of questionable value to the learner, reading aloud is invaluable to
the writer. It is a great way of checking whether dialogue is natural and characters have their own

‘voices’.

Always leave a chapter or page unfinished: Then when you start writing again you are not faced
with a blank screen or piece of white paper. Leaving something unfinished gets you back into the

swing of the writing quickly.

A tip from Raymond Chandler: ‘Ifin doubt have a man with a gun come in the door ...” (or some

other dramatic event).

Writing is a craft which can be learnt — I know, I was always terrible at creative writing at school. I
hope that you will find these ideas useful in creating your own readers, or in facilitating your

students’ story writing.
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IERA: A Bridge to Promoting Extensive Reading in Indonesia

Yuseva Ariyani Iswandari (Sanata Dharma University)

In Indonesian context, English as a foreign language (EFL) is considered to be one of the
important languages to be mastered by students in order to achieve their future academic and
career success. Therefore, many parents tend to introduce the language to their children as early as
possible. However, in the formal curriculum English is generally taught starting from elementary
school level for 6 years. The students continue learning this subject in the secondary level from
junior high to senior high school for another 6 years. The tertiary education (university) level
includes learning English for at least one year (two semesters) on average in the curriculum.
Therefore, it can be said that Indonesian EFL students normally learn English for more or less 13
years.

The students learn the four English skills namely speaking, listening, writing, and reading
integratedly. It is in line with Haverson (1991) who suggests that language activities covering
those four skills should be taught with no distinctive separation since all of them are needed in the
daily life communication. Among those four skills, however, reading and understanding English
texts are still considered burdensome. The first reason is related to the absence of (L1 and/or L2)
reading habit both in family and school culture. Laksmi (2007) states that oral tradition has rooted
in Indonesian society. As a result, students normally grow up listening to oral stories told by their
parents. Therefore, it is unusual to find students sitting down and reading books for pleasure. They
normally read only when they have assignments which require them to read. In addition, reading
infrastructure support such as the availability of good books and easy-accessed library is still poor,
which means that many schools and public libraries do not have a large supply of updated books.
That is why parents and teachers seem difficult to inculcate reading activity to them and, as a
result, most of Indonesian students have low reading habit. Iftanti (2012) conducted a research on
students’ reading habit to 546 English department students from five state universities in East Java.
She used the amount of reading practice as the indicator of reading habit. The finding shows that
68.49% of the respondents still had low reading habit because they had insufficient exposure to
reading books both at school and home every day. The second reason is because comprehending

English reading materials still becomes the key issue for Indonesian students due to limited
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English vocabulary, lack of schematic knowledge, reading fluency, and the wvery little
understanding of reading strategies (Hedge, 2003). Besides, reading activity in the classroom is not
far from answering reading comprehension questions only. The major result of this is the students’
scores. The inability to comprehend what they read and the not-so-good reading score lead them to
the growing frustration and low reading motivation.

Many studies indicate that one of the easiest and most effective ways to help students
increase their reading habit is by promoting extensive reading (e.g. Davis, 1995; Nuttall, 1998;
Renandya 2007). Although extensive reading has been practiced in many countries for years, it is
still new among Indonesian teachers. In the effort of establishing students’ reading habit,
Indonesian government launched school literacy movement called Gerakan Literasi Sekolah (GLS)
that was stated in Education and Cultural Ministry Regulation No 23 in 2015. The main purpose of
this movement is to develop students’ reading habit and to improve their reading ability at schools.
The teachers invite students to read any non-academic books for 15 minutes before the lesson
starts. Based on the interview with some school teachers, the writer found out that this movement
is not yet effective. There are a few factors suspected to contribute such as the teachers and
students’ confusion on what books to read and how to maintain the students’ focus during the
implementation. Many of the books are either out-of-dated or not suitable with their level and
interest. As a result, they end up spending those 15 minutes talking and doing nothing.

It is then very fortunate for the writer to have connected to Dr. Willy Renandya who
introduced her to the Extensive Reading Foundation (ERF) in early 2016. After some discussion,
the Indonesian Extensive Reading Association (IERA) was finally established with Yuseva
Iswandari and Christina Anandari as the coordinators. Professor Rob Waring (from the ERF)
signed the Memorandum of Understanding (MoU) with Dr. Ouda Ena (from Sanata Dharma
University) on October 21, 2016. The main purpose of the establishment of IERA is to introduce
the concept of extensive reading to English teachers and students at schools. IERA is under the
English Language Education Study Program and, therefore, the current focus is on L2 extensive

reading.
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Picture 1. Prof Waring signing MoU with IERA

There are three main activities conducted by IERA this year. The first activity is creating a
venue for the exchange of information and best practices on ER and its possible programs through
regular free-of-charge ER workshops for English teachers, lecturers, and students around
Indonesia. The first workshop was held on May 24, 2016 with two main speakers: Dr. Willy

Renandya of Nanyang Technological University and Dionisius Sasmoyo of Tanoto Foundation.

EXTENSIVE
‘ READING
WORKSHOP

Picture 2. 1ERA and workshop speakers
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Dr. Renandya introduced L2 ER and how to implement it in EFL context. Meanwhile, Dionisius
Sasmoyo talked more about ER in difficult circumstances and shared about his experience

promoting it in rural areas where books are very limited.

Picture 3. Dr. Renandya’s session Picture 4. Sasmoyo’s session

Picture 5. ER follow-up activity demonstration

The workshop concludes that L2 ER is possible to practice in EFL setting, but the challenge is on
reaching broader workshop participants from different islands. Indonesia has 5 big islands and
17,504 small islands. IERA is established in Java islands and almost all of the workshop

participants were from the surrounding areas only. It is hoped that IERA can hold similar
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workshop in other islands.

The second activity is helping schools establish ER program and provide English graded
readers. After the ER workshop, two participants sent a proposal to IERA to help them establish
ER program in their schools. Both of them claimed that they actually had implemented ER in their
classes, however, they stated that they still faced some challenges such as the availability of books
and students’ attitude towards reading itself. Anderson (1999) argues that “one of the classroom
challenges faced by EFL teachers when teaching reading is related to how to help students find
usefulness of reading towards their L2 learning” (p. 1). Furthermore, another challenge stated by
those teachers was their students’ attitude towards reading. This attitude is so much influenced by
the culture where these students have raised and lived. Anderson (2008, p. 4) mentions that reading
has not become an essential part of the society’s life in many places, particularly in developing
countries like Indonesia. Accordingly, Indonesian students’ reading attitude is still poor compared
to the societies with enthusiastic readers. A study conducted by Central Connecticut State
University also reports that Indonesian reading interest is on the 60" position out of 61 countries.

Using around 450 graded readers donated by Mark Alberding through ERF, IERA conducted
ER program in two schools last semester. One school was a private junior high school and the
other one was a public senior high school. Based on the preliminary questionnaire, it was found
that the students of Budi Utama Junior High School had very positive attitude towards reading as
89% out of 70 students joining the ER program had better L2 reading exposure at home. Hence,
their English proficiency helped them understand many of the books they read. They could select
and read the books according to their proficiency level and interest independently. IERA team also
had opportunity to read “Egghead” by Michael Lacey Freeman, the winner of Language Learner
Literature Award. As a follow-up activity, we invited students to express their thoughts in the form
of a letter to the author. Later, we managed to have skype video call which enabled the students to
read the letter directly to Michael and have discussion on the book. The students claimed that this

ER program helped them find reading meaningful.

13
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Picture 6 & 7. Budi Utama JHS doing their ER program

Picture 8. Skype video call with Michael Lacey Freeman, the author of Egghead

The ER program with the public senior high school, however, did not really succeed. The
contributing factors were because the majority of the students still had very low reading
motivation and their English proficiency was still poor. They still struggled with their English
vocabulary and grammar and, consequently, they did not really enjoy reading the books. This still
becomes IERA homework in the future.

The last activity is conducting joint research on the implementation of ER in Indonesia with

seven universities who become IERA members. The target is on observing students’ engagement in

14
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reading and how ER program can increase their reading interest. The idea of inviting other
universities to be the members is that by having more universities involved, IERA could reach
more areas and could maintain the sustainability of IERA programs. IERA also has a Facebook
group that facilitates various discussions on ER and the seven universities have responsibility to
maintain this group active by sharing articles and possible ER activities, and providing information
related to ER.

It is still a long road to go for IERA to promote extensive reading in order to help Indonesian
students develop their reading habit. However, with the abundant support from the ERF and ER
world experts, we are very optimistic that we could inspire more schools and teachers to start
implementing ER. We already have several ER plans next year. IERA is going to hold 2018 ER
Roadshow to five cities around Indonesia and invite school teachers to attend. There will be three
main speakers in this roadshow: Professor Richard Day (ERF), Dr. Willy Renandya (ERF), and
Yuseva Iswandari (IERA). Finally, IERA would like to express our gratitude to Japan Extensive
Reading Association (JERA) who had given scholarship to the writer to attend the 4™ Extensive
Reading World Congress (ERWC4) in Japan last August. The opportunity given to the writer
brings a lot of valuable experience and benefits to share to other Indonesian teachers. As the
inspiring quote from James Patterson said “There’s no such thing as a kid who hates reading. There
are kids who love reading, and kids who are reading the wrong books”, students will develop their

reading habit if they are guided to read and read the right books.
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Characteristics of Successful Extensive Readers :
Analyses of EPER, Reading Logs and Interviews

K EF OHNAWA Michiko (FEEEKXS)

Abstract

The purpose of this study is to explore what learners' aspects can make their ER more effective by
means of both quantitative and qualitative approaches. The participants were 82 university
students who registered for ER classes. For the purpose of determining their reading
comprehension abilities, they took EPER Placement/Progress Test before and after the 14 ER
sessions. The study consists of three studies. The 1st one investigated whether the learners' initial
level of English affects the extent of improvement of reading comprehension by ER activities. The
results indicated that regardless of their English proficiency, learners enhanced their test scores
significantly. The correlations between test gains and the numbers of read words, books and
average words per book were also examined. The 2nd research compared data from reading logs of
10 students who gained the most and 9 students whose scores declined in the post-test. As the 3rd
research, semi-structured interviews were conducted with four students separately in order to know
their learning processes in detail. Based on the analyses of the 2nd and the 3rd studies, some

factors which differentiated successful learners from unsuccessful ones were indicated.

Keywords: extensive reading, EPER test, reading comprehension, interview, learning strategy
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3.2 fE H#M

MAHEMELT, ) FEHERHICEPN LA L CREESS LENRFHR I LTV D
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x2 EPERTALD#HER (76 miEA)
EHE BERE ek XER t B BRE HBHEEXR

TR 21.1 12.88 53 1
BERTAEb 26.2 14.87 61 3 -7.021 81 .000
N =82

p < .01 (1%/K¥%E) THEYMEMICHFHICHAERENB O I, £H% DO EPER 7 2 F D F
VWREIX, Z23AIOT AN EHRBEIVLAFRECENW ERbrolz, IR EDL r=.62
Tﬁ%@?%okobﬁﬂof V)3T 5 TREBREDOKRFOEHICBIT DL TH - T
b, NN EHT D kbxmé—shko TR LRETEHUINDEBFEH LT > T 5
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F—oMEEZ AT D 72D, MENROEENR RN EITFE VU,

52.2 BEER © EPER O 5 R
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QERDOGBOaWN TR oo R, BRAEEROEH R LV, ZHEAiEEKR O FELRHR
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ERIERO b2 o= (F(1,80)=.008, p=.929), L7=2"->T, WAEIZL-TT A MDA
BEHEIZETS 22, AL, FTAMBELIC, ZFEHITEL > TRIPVICTHEEREICT A LD
RN EF L Enbhole, MBEOFER - FHT A MORKREHE TR ERIICFAT,

®3 LA BH-BHRTRN HETHE

ERMTRE EHRTRE B
Ty FRERE TH FERE 1y BERE
B RE L3 (N=30) 35.43 8.11 40.43 11.03 49491.7 33827.4
BRAE T LB (N=52) 12.88 6.02 18.02 9.72 26809.7 15996.0

AEOHFHETE, Kl - 4 (2016) IZ5l k&, HRZFPEILCHETZ VNV OKLERRZ
MWwiiE, FALEES EAZEE L FARIC S FEIC Lo TERXHEM O 2T Z & nrmahi,

523 TR OO LEHREEOHBE
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%4 BELEBORD
test U8 BETtest T test  BmE MK EBUM B level % level

2EEOD +28 16 44 18,024 61 295.5 H F
FEEOQ +18 38 56 29,730 87 341.7 F

FEEOQ +18 17 35 39,266 134 293.0 H F
FEE® +17 20 37 30,907 111 278.4 H F
FEEOG +16 39 55 20,493 97 211.3 F E
FEEO® +16 22 38 67,356 164 410.7 H F
FEEQD +16 22 38 28,192 76 370.9 H F
FEEO® +15 30 45 38,883 75 518.4 G F
FEEO +14 16 30 11,136 61 182.6 H G
FEED +14 8 22 6,327 83 76.2 H H

F 14 22.8 40 29,031.4 94.9 297.9

x5 BRTRFORD

test B TY  ZEHI test ZE test E% Mz EH/M AT level %% level
FEED -3 25 22 34,679 87 398.6 G H
FEED -3 10 7 13,640 83 164.3 H H
FEEO® -4 31 27 21,323 101 211.1 G G
FEED -4 23 19 27,820 96 289.8 G H
FEEOG -4 7 3 16,204 80 202.6 H H
FEE® -5 14 9 32,851 99 331.8 H H
FEED -6 18 12 15,438 95 162.5 H H
FEE® -6 16 10 65,298 144 453.5 H H
FEEO -10 22 12 33,137 153 216.6 H H
F 1 18.4 13.4 28,932.2  104.2 270.1

FRBELE THRBEOGR THEBIIIZERC TH -2, MEEOZEIL, FA7T A b TIE44500F 8
oo, FHT A NTIE268LL EICETHNTWS, fitE Mo ofEHIcH K
ERASE ARSI

WICF C 7NV —7 D YL, KOG, BREE, 205 & FRAMEEZ K6, R7ITR
T, (OROFEAM & BRAEFE 1L 10 A3 A0
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®6 BALRBHOLSHKIE
YL 1 5T i F 5 I fi7 5 15 7IRF CD # A
FEED 0.47 8.18 8.82 80.7 15
FEEQ 0.53 8.26 9.52 102.9 0
FEEQ 0.52 9.41 9.82 84.2 55
FEEO® 0.56 9.55 9.25 107.3 7
FEEOG 0.37 6.61 7.54 28.2 32
FEEO® 0.49 9.96 8.90 32
2EEO 0.52 7.97 9.03 0
FEEO® 0.62 8.97 8.92 173.4 28
FEEOQ 0.41 5.74 6.61 87.0 6
FEEOD 0.26 4.90 4.66 0
F1 0.47 7.96 8.31 94.8

£7 BATREOZKIE
YLEN  FEFH  EREY

N
d

&® 1Y CD # H

7]
FEED 0.55 6.81 6.88 0
FEEWD 0.40 7.16 7.33 17
FEEDB 0.44 6.88 7.06 5
2EE® 0.39 9.10 9.05 153.4 EOE i Al
FEED 0.42 5.51 5.42 3
FEZE® 0.51 9.43 8.51 128.5 3
FEED 0.42 7.11 7.02 87.9 8
FEE® 0.49 9.62 9.32 1
FEEO 0.45 7.90 8.22 0
1y 0.45 7.72 7.64

YLIZOWTIE, BEIZ LT R2VWESICERMLIEZZ b0 WL HITERWEET
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1. Introduction

For the last decade, extensive reading programs have been spread nationwide in Japan.
These programs are widely implemented and undertaken for their learning benefits to L2 learners
to an extent not seen in any other country in the world. Research done by Nation and Wang (1999)
has shown the possible effect of extensive reading, in terms of vocabulary learning, using graded
readers, which are specifically written for L2 learners. Yet, those whose English proficiency is
very limited are not ready for accessing such graded readers extensively, due to text complexity
and large vocabulary. Under these circumstances, leveled readers, such as the Oxford Reading

Tree (henceforth, ORT), originally designed for early readers of L1 children as well as picture
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storybooks are often used as extensive reading materials in Japan. As a result, these easy-to-read
books seem to have tremendously contributed to the implementation of extensive reading all over
Japan for the past decade, as they do not look as intimidating as graded readers. Today, for
teachers of extensive reading whose students are beginner readers, levelled readers appear to be
indispensable in their classrooms. Regarding the impact of levelled readers, the studies done by
Takase and Otsuki (2011) and Otsuki and Takase (2012) have specifically described the linguistic
and educational benefits of the ORT on Japanese L2 learners. The former study showed these
benefits through using easy-to-read books for remedial university students who have not acquired a
foundation in English from their secondary education, and the latter examined the effects of the
ORT by contrasting it with junior high school English textbooks in Japan. The author has also
reported the educational and psychological benefits of the use of extensive reading using levelled
readers including the ORT for her remedial university students in a range of English courses
(Fujioka, 2017). Interestingly, the class survey conducted by the author (Fujioka, 2017) showed
that 73% of her students (n=103) who experienced extensive reading favoured the ORT series over
any other reading materials, proving their appeal to remedial university students as well.
Moreover, it is reported that the ORT is used as a supplementary textbook in more than 80%
of British primary schools (Furukawa & Miyashita, 2007). The ORT has contributed to primary
reading education for many years in the U.K., and to L2 reading education in Japan for the past
decade. Therefore, the author became interested in finding out how such levelled readers are
originally used to develop children’s language in British primary schools. This inquiry led to the
author’s 2016-17 fieldwork in the U.K. This paper examines the results from the fieldwork,
specifically looking at how reading pedagogy using levelled readers in combination with
children’s literature impacted pupils in British primary school classrooms. The author hoped to

find some possible applications for L2 teaching in Japan.

2. Literature Reviews
2.1 Reading education with phonics at primary schools in England

Before reporting the fieldwork findings at two British primary schools, reading education at
primary schools in England needs to be briefly described. According to Living in Britain 2017 (A
Concept Limited, 2017), compulsory school age is between the ages of 5 (Year 1) and 16. However,
British children usually start their public school education a year earlier at the age of 4 in
Reception, where children begin their formal reading education. Primary schools in England must
follow the guidelines of the National Curriculum issued by the Department for Education [DfE]. In
these guidelines, two elements of reading are required to be taught: word reading and
comprehension (DfE, 2013). For skilled word reading, the National curriculum stresses phonic
teaching for beginners (i.e., unskilled readers) in early teaching of reading instruction (DfE, 2013).
As for pupils’ comprehension skills, the National Curriculum requires their development through

high-quality discussions with the teacher as well as a wide range of reading and discussing poems,
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fiction, and non-fiction (DfE, 2013). Interestingly, even though phonics used to be taught, it had
not been commonly taught until recent years in England. Due to the U. K. government decision
following the Rose Review (significant review of literacy standards) published in 2006, teaching
phonics started to be enforced within the National Curriculum in order to improve literacy levels
(Open.edu, 2017). Solity and Vousden (2009) have pointed out that numerous studies exist
including Department of Education and Science [DES] in 1990 and Office of Standards in
Education [Ofsted] in 1996. These studies connect teaching phonic skills explicitly to higher
learning outcomes for children. Likewise, the latest report of Ofsted (2012a) supports this view:
the success of the 12 excelled schools at teaching early reading includes a very rigorous and
sequential approach to “teaching reading, writing, and spelling through systematic phonics” (p.19).
The phonic screening check for Year 1 for ensuring children’s mastery of phonic skills has been
implemented since 2012 in England (Perkins, 2015), and those who fail the test at the end of Year
1 must retake it in the following year(s), until they pass it.

In order to have children acquire phonic skills, levelled readers (henceforth, LRs) such as
the ORT are usually used for decoding texts in context. Such readers are usually designed for
phonic reading, and referred to as reading schemes in the U.K. Based on the studies by Solity and
Vousden (2009), one of the factors which contributed to teaching reading through phonics along
with reading schemes rather than children’s picture storybooks was that children can significantly
reduce the amount of memorization by mastering these phonic skills. Therefore, “despite
inconsistencies in GPCs (grapheme-phoneme correspondences),” they recognize it as “in some
respects a more efficient approach to teaching reading than learning individual words” (p. 472).
Moreover, Solity and Vousden (2009) state that reading schemes are used for teaching very early
readers due to the assumption that they provide more high-frequency and phonetically regular

words than real books such as children’s picture storybooks.

2.2 Guided reading using levelled readers (reading schemes)

After teaching phonics explicitly as an instructional method to have pupils apply their
phonic skills to practise decoding texts in context, teachers use guided reading. It has been a
widely used teaching method for reading in English schools (Hanke, 2013) as well as other
English-speaking countries such as the U.S. and New Zealand. Fountas and Pinnell (1996) note
that pupils need to participate in the group of guided reading 3-5 days per week when they are
early readers. It is generally conducted in a small group of 5-6 children who share similar reading
proficiency using one title of LRs for the group for approximately 20-30 minutes each time. The
teacher typically conducts a guided reading session as follows: “1) introduces a text to this small
group; 2) works briefly with individuals in the group as they read it; 3) discusses the text; 4) may
select one or two teaching points to present to the group following the reading; and 5) may ask the
children to take part in an extension of their reading” (Fountas & Pinnell, 1996, p. 2). While the

teacher works with one group for a guided reading session, the rest of the pupils work with other
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classroom assistants, or, independently. Fountas and Pinnell (1996) explain that guided reading is
aimed to assist pupils to learn how to use independent reading strategies properly so that they can
gradually read complex texts independently.

However, due to the heavy emphasis on teaching phonics through reading schemes (LRs),
some studies find that there may be some negative impact on pupils’ perception of the reading
process as well as motivation (Solity & Vousden, 2009). According to the report by Ofsted (2004),
in contrast with higher-achieving pupils who had finished these reading scheme texts quickly and
then were allowed to select any appealing books for them, lower-achieving pupils had to stay with
a rigidly structured reading scheme for a longer period. As a result, many pupils viewed reading
scheme books as what they needed to go through until they became a “free reader.” Moreover, such
lower-achieving pupils often realized what they wanted to read was too complex for them, which
led to negative attitudes to reading due to lack of confidence, which was reinforced by the lack of
independence over choosing books, and reading was viewed merely as “a chore” for them (Ofsted,
2004). Similarly, the study by Levy (2009) illustrated how pupils regarded reading scheme books
as “a tool” to help them attain their eventual goal of being on chapter books or more likely as “a
series of hurdles” to overcome to reach such a goal.

Goodman and Smith (as cited in Solity & Vousden, 2009, p.471) commented critically on
these scheme books, stating that they are “artificial, stilted, and offer little intrinsic value, and so
are neither sufficiently engaging or (sic.) interesting for beginning readers.” Because of the
emphasis on teaching sight vocabulary and phonics skills, they argue it might potentially damage
children “by changing the nature of reading, from understanding, appreciating, and evaluating
what is read, to memorising phonic rules and decoding” (p.471).

Taking into account the government’s significant influence on reading pedagogy such as
phonics and guided reading, this field study aimed to present: 1) how British primary school
teachers use levelled readers in combination with other books for children, featuring guided
reading and home reading; 2) the possible benefits of using such readers and books for children;

and 3) the British teacher’s and her children’s views and reactions to the ORT.

3. Method
3.1 Schools for the fieldwork

Two primary schools situated in suburban cities in the east of London agreed to participate
in this field study. The first primary school did not use the ORT, but used other reading schemes
(LRs) such as Longman Info Trail and Rigby Star. The second school used the ORT as one of their
reading schemes, along with Bug Club, Big Cat, Project X, and Rigby Star. Both of the classrooms
that the author observed were Year 1. The fieldwork at these two schools was undertaken during
January and March in 2017. For conducting this research, the author complied with the ethical
guidelines of the university in the U.K. where she was enrolled as a visiting researcher for the

2016-2017 academic year. The informed consent of all those who participated in the research such
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as the teachers and the head teachers of the primary schools were sent and signed by them.
Therefore, in reporting the findings, the real names of the teachers have not been used in this
study.

Fieldwork was done at School A, a smaller primary school with approximately 380 pupils of
mixed gender. According to the school report by Ofsted (2017), approximately 50% of this
school’s pupils belong to White British heritage and the remaining come from different ethnic
backgrounds. The author noticed various ethnic backgrounds including Indian heritage, Black
British, and Asians when she visited the classroom for class observation. About 25% of the
children at School A speak English as a second language (Ofsted, 2017), which indicates a
significant population of immigrants.

School B, the second school for fieldwork, is larger than the average-sized English primary
school (Ofsted, 2012b), consisting of approximately 530 pupils of mixed gender at the time of the
visitation in 2017. The proportion of the pupils who are from minority ethnic backgrounds as well
as those who speak English as a second language at School B is above average (Ofsted, 2012b). In
the classroom, the author noticed quite a few children with Indian heritage and a few from Asian

(mainly Chinese) backgrounds.

3.2 Participants

The participating teachers in the two schools are shown in Table 1. The first participant in
School A is Alice (pseudonym), who had two years of teaching experience (without the ORT). Her
Year 1 class consisted of 29 children aged between five and six. The second participating teacher
in School B, Sophie (pseudonym), was in her 11th year in her teaching career (with the ORT). The
Year 1 class in School B had 30 five- and six-year-old children. In addition to the teacher, School
A had one teaching assistant, one special student aid, and one student teacher. School B had one
teacher, one teaching assistant, two student teachers, and one volunteer respectively at the times of
class observations. Those adults (except for the special student aid) actually teach alongside the

teacher or help some individual pupils learn, which is common in England.
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Table 1.
Context of the Two British Classrooms
School A School B

Name of teacher (pseudonym) Alice Sophie
Teaching experience 2 years 11 years
School environment suburban suburban
Year and ages of the pupils Year 1 (5-6 years old) Year 1 (5-6 years old)
Class size 29 30
Reading scheme (LR) used Longman Info Trail Oxford Reading Tree
Use of LRs Daily Daily

3.3 Data collection and analysis

In order to obtain a holistic approach, the following mixed methods of quantitative and
qualitative data collection (questionnaire, class observations, and interviews) were used for this
study. A questionnaire was given to each teacher and used to complement information provided by
a brief interview. Each was developed to provide an overall assessment of the impact of using LRs
on British children from the teachers’ perspectives. In order to investigate the effectiveness of
teaching children with LRs at British primary schools, a five-point Likert scale questionnaire with
two open-ended questions produced by the author was given to the two participants. The 12-itemed
questionnaire consisted of five categories: (1) effect of using LRs (2 items); (2) effect on reading
and language development (4 items); (3) effect on cognitive development (1 item); (4) effect on
affective development (3 items); and (5) home reading and use of CDs (2 items). The questionnaire
asked for opinions ranging from “strongly disagree, disagree, neither agree nor disagree, agree,
and strongly agree.” The open-ended questions asked them to list the titles of the readers/picture
storybooks that worked well and also to write further comments if they had any. They were also
asked to give the length of their teaching experience and frequency of the use of these readers.

In order to observe how British primary school teachers actually teach reading using LRs,
and how their pupils respond and develop reading skills with these readers, the author observed
one of the Year 1 classrooms in each school. Informed by both teachers that they use LRs for
guided reading in their classrooms, the author made an arrangement to visit one class during the
time for the guided reading lesson at each school. During the class observations, the author
recorded what the teacher does, the duration of time, and what her pupils do in the table produced
by herself.

Following the class observation, a one-on-one interview with each teacher was conducted.
The interviews provided more information regarding the teachers’ personal thoughts and
supplemented the information obtained through the questionnaire and/or the class observations.
Due to the teachers’ busy schedule, the interview was intended to last for about 10 minutes. The

10-question items for the interview included the impact of the LRs on the pupils’ reading and
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affective development and the teachers’ teaching approaches/strategies using LRs alongside
children’s literature. The interview was carried out in a semi-structured way using the interview
questions prepared by the author. Each interview was audio-recorded, and transcribed afterwards

b

for thematic analysis including “reading pedagogy” and “affective development” as well as

keywords related to those such as “phonics” and “vocabulary.”

4. Findings

The findings of this study are based on the overall results of the questionnaire, the class
observations, and the interviews with the two teachers. It should be noted that in the questionnaire,
the author did not include questions about the use of children’s literature because the study was
originally intended to examine only the effects of LRs. At the interviews, however, in order to
understand their reading pedagogy more holistically, the author also included the use of children’s

literature to a few questions to gain a sense of how teachers use it along with LRs.

4.1 Use of levelled readers alongside children’s literature
4.1.1 Guided reading

As stated above, LRs were mainly used as reading schemes for guided reading instructions
in the classrooms of School A and School B. At both primary schools, the teachers reported that
they used LRs daily. As Fountas and Pinnell (1996) describe guided reading as a foundation of the
literacy curriculum in the first year of primary schools, this is a typical instructional method in
England; thus, both teachers used it in similar ways. Due to the National Curriculum in England
(DfE, 2013) described earlier, in Year 1 after children have been taught phonics knowledge and
skills exclusively by the teachers, they next practise to decode texts through guided reading in
context. Finally, they start reading books in Year 1. During the interview with Alice, she explained
the importance of selecting books suited to her pupils’ levels for the sake of improving their
phonic skills:

“We match the books to the phonics phase that we’re teaching and then we can focus on

particular sounds and tricky words. So, they (LRs) help progress children’s word reading

skills, such as decoding, segmenting, and blending.”
In addition, in order to enhance their comprehension, the teachers mentioned that other reading
skills and strategies including predicting and summarizing are also taught through guided reading.

Each classroom had pupils sitting around the tables in groups of five or six. This setting
appears to be common in British primary schools. While the teacher was working with one group
for a guided reading session, the other groups worked with other adults or on their own.

For the guided reading instruction, Alice (School A), the teacher, sat on the floor with a
group of six pupils. Before having her pupils read Don’t Throw it Away (Lishak, 2001) (Longman
Info Trail, Emergent Stage) aloud in a group, first she had them predict the content of the book by

looking at the cover and discuss it briefly. Then, she had each child read about one page aloud
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following each sentence with his/her finger. When her pupils became stuck with some tricky words,
she prompted them to the particular phonics and helped them read those aloud. Being asked the
meanings of some keywords such as “recycle,” one child responded: “When you recycle something,
you can use it again.” When they were unable to find the answers for her questions, she gave them
some cues such as, “Turn to the first page and what do you see?” After asking them the purpose of
a contents page, she was drawing their attention to features of this non-fiction book such as
labelling and itemizing. At the end of the lesson, she enhanced their critical thinking skills by
asking questions such as, “Why is it important to recycle?” and by having them compare the book
to one they had read in the previous week.

Turning to School B, teacher Sophie worked with a group of six children at their tables.
Before having them read Lost in Jungle (Hunt, 2011) (ORT Stage 7) on their own, she wrote seven
challenging words from the book such as “plant” and “adventure” on a small whiteboard, and had
them read each word aloud. After that, she also talked about the cover of the book and asked them
to predict what might happen in the story. In addition to that, she asked them what character they
remembered from previous stories since the ORT series have the same characters with whom they
were familiar. She also had them read the back of the cover where they could read the summary of
the story, paying particular attention to the challenging words that they had just practised. While
watching each student read aloud, she asked him/her a few questions such as, “Why are they so
excited?”, sometimes pointing out important objects in the illustrations sometimes. She concluded
the lesson with questions that would check their comprehension and stimulate their imagination.
For example: “Tell me your favourite part and why” and “Would you like to be in a jungle like
this?” Both teachers spent a few minutes with each child who was reading the text aloud
individually. Overall, most students were managing to read aloud on their own and responding well

to the teachers.

4.1.2 Follow-up tasks/activities and other teaching strategies

During the interview with each teacher, the author asked what kind of teaching strategies or
activities they would use in order to maximize their pupils’ reading competence, comprehension,
and emotional development when using LRs and/or other books for children in their classrooms.
Alice explained that she focuses on five follow-up activities every two weeks, while Sophie’s
pupils complete one follow-up task a week for 20 minutes. Other than the LRs they used for guided
reading, Alice described using picture storybooks such as The Gruffalo (Donaldson, 1999) and Owl
Babies (Waddell, 1992) that worked well for their literacy unit. Sophie mentioned her children
loved listening to Ronald Dahl’s Fantastic Mr. Fox (1970), and enjoyed reading some of the Great
Fire of London, non-fiction books. In the questionnaire, neither of them reported using audio CDs
of the LRs for their teaching. Here are examples of their teaching strategies and tasks/activities

that they shared:
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. Shared reading with big books
Alice uses one big book for two weeks, enabling her pupils to work on vocabulary above
that in their levelled reading book. This helps to broaden both their range of texts and their
vocabulary. It also helps the less-able pupils, who would otherwise stay on the same level
book for some time.

. Magpie tree
This is a display board in Alice’s classroom for when they are reading stories together.
They will write interesting adjectives or adverbs on a piece of paper and put it up on the
wall, so that they can bring them into their writing.

. Drawing pictures/doing actions
Alice uses this task so that her pupils know the meanings of all the words, especially her
pupils who speak English as an additional language (L2 learners).

. Sequencing
Both teachers use this task. Alice mentioned using a timeline for sequencing.

. Story mountains
Alice uses this task that uses a beginning, a build-up, a problem, and a resolution and an
ending.

. Doing follow-up on the I-Pads
Sophie uses an I-Pad app to have her pupils read LRs and answer questions online. These
follow-up activities from the book have different themes on the I-Pads that the children can
listen to. This could include answering questions such as, “Can you describe the main

character in the book?” and “Can you write an alternative ending for the story?”

4.1.3 Home reading

In order to develop children’s reading competence, it is necessary to get parental support at
home, particularly during early years of primary schools. Home reading practice has been
conducted for many years in English primary schools (Perkins, 2015). Regarding home/school
reading, Primary National Strategy [PNS] (DfES, 2003, p.9) states this view that “reading is not
seen as just a ‘school activity’. Wider family involvement supports readers.” Therefore, both of the
schools encouraged their pupils to take books home daily and read them with their
parents/caretakers at home as well. In the questionnaire, both teachers agreed that their pupils read
LRs outside the classrooms to develop their reading skills further. However, in terms of the
average number of books their pupils read per year (including the ones at home), they described a
significant difference among children during the interview as follows:

Alice reported that on average her Year 1 pupils would read 60 books if they read at home,
and would probably read about 100 books in total including the books they read in class. At the
time of the interview (the end of January), however, the top two children had already read almost
100 books. Thus, by the end of Year 1 she was hoping these two children would read 200-250
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including the books used for the guided reading in class. Her pupils’ parent/caretaker fills in the
reading-record-book to keep track of books read, and the pupils hand these in to the teacher. The
information in this book includes the title of the book, the date, how many stars to give to the book,
comments of the parent/caretaker and the teacher, and new words learned. In order to improve the
pupils’ reading at Alice’s school, they implemented a motivational reading program called
“reading challenge.” Pupils earn points for the number of books they read at home. Those who earn
high points obtain recognition (a certificate) for their achievement.

At Sophie’s school, the pupils were also encouraged to take LRs home and hand in their
book-of-reading records weekly (provided one per term; three books for the whole year) so that the
teacher could see which books they were reading. Sophie shared that they sometimes add extra
books they were reading at home as well. This record-book consists of the date, the title of the
book, and comment from the parent/caretaker with their initials. Likewise, the pupils earn points
based on the number of books they read at home. In terms of the average number of books read per
year, Sophie stated that her pupils would probably read five books a week on average; yet, it could
vary among the children depending on each child’s ability to read independently as well as for
enjoyment. She found a significant difference between her higher-ability-pupils who would read
daily and fill up the reading record with books read, and her lower-ability-pupils who would
probably read twice a week or barely get the first page filled up.

In addition to reading proficiency or motivation, parents’/caretakers’ educational,
socio-economical, and/or cultural backgrounds inevitably would influence how much involvement
they would have in this practice and its differential impact on their child’s reading development.
Home environments are a variable which teachers and schools recognize, but have little ability to
control. Asked about parents’ influence, Sophie mentioned some of the parents come to volunteer

to read in the class.

4.2 Possible benefits of using levelled readers alongside children’s literature
4.2.1 Reading and language development

Table 2 below is the results of the questionnaire showing the two teachers’ overall
perspectives on the effects of LRs. As for the impact on the pupils’ reading and language
development by using LRs, both teachers agreed concerning the effects on 1) developing the pupils’
reading skills, 2) having a positive impact on the rate of reading development, and 3) helping them
acquire vocabulary at a rate appropriate to their age. The content of the interviews is described
below along with the results of the questionnaire. Regarding the impact on reading skills, Alice
stated during the interview when her pupils cannot sound out words (there are always a few
undecodable words in the text), they are using their experiences and prior knowledge to work out
what the word says and means. In addition, both teachers recognized the use of LRs to help them
build up their pupils’ fluency. Alice stated using the right level of book was crucial for developing

her pupils’ reading skills and fluency:
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“The levelled readers build up their fluency as well, so then you can start focusing on

the expression in their voices so that they sound more interesting when they are reading.

If they’re trying to decode too many words, they can’t build up those skills as well.”

Second, as for supporting children’s reading development, Alice described the LRs’ focus on
3 or 4 sounds in one book they could recognize quickly, and attention can be paid to other key
skills such as predicting, summarizing, and inferring. Meanwhile, as Sophie’s pupils went up
through the book bounds with the ORT, she also mentioned the inference skills they would develop,
increasing their vocabulary, stating, “The books become a lot longer so that they need to know a
little bit more about what’s happening to the characters and the inference skills they need.”

Third, regarding the impact of LRs on vocabulary acquisition, despite her positive answer in
the survey, Alice’s response indicated that the level of the book would be the key for developing
vocabulary:

“They can, and sometimes they can’t. If they stay on a level for a long time, then they’re not

getting experience to enrich their vocabulary. So, we always make sure that they are

listening to other children reading stories that are above their level or teachers reading
stories above their level as well.”

Sophie recognized the effect of the ORT on vocabulary acquisition, stating: “Quite lot of
books are phonetic, and they have common exception words (that contain unusual
grapheme-phoneme correspondences) they need to learn, so it builds on their vocabulary” and also
“I think they’re almost real life, so they link to their life and how they might use the same
vocabulary as well.” In order to expand the pupils’ vocabulary, one thing in common between
these teachers was that they stressed using a range of fiction and non-fiction books including
poetry, which is also encouraged by the National Curriculum (DfE, 2013). Alice commented on the
significance of using various types of books for her pupils:

“We do think it’s important that they read other books as well as just levelled readers so that

they’re getting a range of vocabulary and being exposed to a range of different books as

well.”

Lastly, as for the LRs’ impact on grammar acquisition, Alice felt that they did have a
positive impact, but Sophie had a neutral reaction indicating less effect of the LRs on acquiring

grammar in the questionnaire.
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Table 2.

Participants’ Responses to the Questions Items

Responses of Participants

Item Categories and Question items P1 P2 M
Effect of Using Levelled Readers A 4 4
1. I think the LRs that I have been using work well for my children.
2. My children enjoy learning through LRs. 4 4 4
Effect on Reading and Language Development 4 4 4
3. My children develop their reading skills through LRs.
4. LRs have a positive impact on the rate of their reading development.
5. LRs help children acquire vocabulary at a rate appropriate to their age.
6. LRs have a positive impact on my children’s grammar acquisition. 4 3 3.5
Effect on Cognitive Development A 4 4
7. LRs help children develop their thinking skills.
Effect on Affective Development 3 3 3
8. LRs help children develop empathy.
9. My children develop independence by reading LRs. 4 5 4.5
10. My children are motivated to read LRs. 4 4 4
Home Reading and Use of the CDs
11. My children read LRs to further develop their reading skills outside the 4 4 4

classroom.

12. I use the audio CDs of the LRs in my teaching. 2 1 1.5

Note. The response options were: (1) strongly disagree, (2) disagree, (3) neither agree nor disagree,
(4) agree, and (5) strongly agree. P1 is Alice of School A and P2 is Sophie of School B.

4.2.2 Cognitive and affective development

Regarding the effect on developing thinking skills, both teachers shared agreement on this
question item. More specifically, at the interview, Alice described how they talk about choices as a
character might make a choice in the book, for instance. She naturally fosters their critical thinking
skills by asking her pupils some thought-provoking questions such as “Is there any other choice
they could have made?” and “What could you have done in that situation?” She explained that they
would attempt to bring in those questions sometimes to help with their behavior. She asked them to
compare and contrast different types of stories, and would discuss how they would like to change
the ending and make the ending even better. These interactions between the teacher and her pupils
illustrate further how a teacher can help her pupils develop critical reading skills.

With regard to the impact of reading LRs on the pupils’ affective development, the
questionnaire included question items regarding: 1) developing empathy, 2) developing the sense

of independence, and 3) developing motivation to read. Although both teachers indicated a neutral
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answer to the effect on developing empathy on the questionnaire, during the interviews, they both
clearly described how their teaching approaches enhance their pupils’ affective development,
including the element of empathy. The common strategies that the teachers used to nurture
emotional growth included discussing the characters’ feelings with their pupils and having them
try to imagine walking in the characters’ shoes. Alice observed that “they (LRs) can impact their
social and emotional literacy.” For instance, she would foster this developmental awareness by
raising such questions as, “How is the character feeling?”, “Which word told you that?”, “Can you
see from the picture?”, and “How might you be feeling in this situation?” Sophie also appeared to
be enhancing her pupils’ emotional development by stating:

“We do look at how characters’ feelings are through the books and how their feelings might

change through the book. I suppose something had been happening in the class, we can link

it back to a book we had read and how the character felt about that.”
During her guided reading instruction, the author witnessed how Sophie would ask one of her
pupils why the character might be feeling in a certain way. Alice noted that she would probably
choose particular books (including picture storybooks) if there were similar social or emotional
issues to deal with in the classroom. Based on the descriptions of their teaching pedagogy, using
LRs and/or picture storybooks seemed to help foster the pupils’ affective development, including
their empathy.

As for developing the sense of independence by reading LRs, Alice agreed to this question
item in the questionnaire, whereas Sophie strongly agreed. Alice stated that she felt frequent
reading built their independence and confidence while reading at home did as well. The author was
also surprised to witness British children at such a young age work on reading or writing tasks
independently in each group, while their teacher was teaching another group for guided reading.
Through this daily routine of independent work, autonomy appeared to be fostered and instilled.

Both teachers responded to the questionnaire’s question item regarding motivation to read
LRs positively. However, during the interview, when asked whether Alice’s pupils liked to read
these LRs, she shared the fact that her very confident readers do not really enjoy reading those
very much any longer as “they are quite phonic sound-based and the stories sometimes are not very
interesting. So, they prefer to read books.” She tells those who do not prefer reading LRs that they
can read other books that they have chosen at home. This interview response suggested a
difference from the response on the questionnaire, but gave room for pupils’ growth in reading
proficiency from LRs to more advanced reading books. On the other hand, Sophie reported that her
pupils enjoy reading the ORT books, and therefore, they are motivated to read them. In case of her

confident readers, however, they would also enjoy moving on to reading harder books.

4.3 British primary school teacher’s views toward the ORT and her pupils’ reactions
Sophie has been using the ORT alongside other LRs and books for children. During the

interview, she was asked to share her particular perspectives in using the ORT. This enabled the
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author to investigate the benefits of using this series for British children, compared to the ones for
L2 learners in Japan. Sophie recognized that the ORT books appeal to her pupils due to the
following factors: 1) The ORT books are memorable (her pupils knew all the characters and the
different stories that had happened when asked about other stories they had read); 2) the ORT
books have the same characters each time (which makes them get to know the children of the
characters of the story); and 3) the end of many books are often linked to the next book (therefore,
teachers go to find the next books for them). These are all valuable characteristics that support the
use of ORT.
When Sophie was asked for her perspectives of the ORT, compared to the other reading
schemes that she had been using, she described its suitability for use with lower-attaining children:
“I think the Oxford Reading Tree books are easier for the lower-ability-children. And
because I think the language is simpler and they are more real life. For the other series, we
use those for more challenge and to extend the vocabulary.”
According to her, at the beginning of the school year (in September), her pupils began reading
stage 4 of the ORT. Even though the group that the author observed was the lowest level of
children in her class, they were reading the book of stage 7 in March. When Sophie handed out a
copy of the ORT to each pupil for the guided reading lesson, the author witnessed that they looked
excited recognizing the characters spontaneously with their eyes shining. During the guided
reading session, they were lively in responding to the teacher’s questions and engaged in
independent reading. Sophie stated that many British primary schools would be using the ORT
alongside other reading schemes as well, so that children would have a mixture of different books

to read.

5. Discussion

The author observed that both teachers conducted guided reading instruction in a similar
manner, but showed significant differences in their teaching strategies. Before reading, both
teachers had their pupils predict the content of the book by looking at the cover, helped each
student read, if necessary, asked a few questions during reading, and ended the lesson by asking a
few more questions to develop their critical thinking skills. However, the most striking difference
was the way each teacher started her lesson: Alice had her pupils predict the content of the book
first, whereas Sophie introduced several challenging words to her pupils by writing them on the
small whiteboard before the prediction. Then, she had them read the summary of the story that was
on the back of the cover reinforcing the vocabulary that they had just practised. This illustrated
how she emphasizes vocabulary learning in her guided reading. Another difference is where they
conducted their guided reading: Alice conducted it sitting on the floor with her pupils, but Sophie
and her pupils sat at their clustered tables. While Sophie’s pupils were reading the books aloud,
she moved to watch the student who was reading the story aloud individually, and asked each a few

questions. On the other hand, Alice had them read the book as a group and was calling on each
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pupil to have him/her read one page aloud while asking several questions to the group.

When they were asked about the effect of using LRs in the questionnaire: “I think the LRs
that I have been using work well for my children” and “My children enjoy learning through LRs”,
both of them agreed with these question items. What is more, during the interview with Alice, she
described the impact of LRs as they use them alongside their phonics teaching and found it quite
significant for early readers to read them at the beginning. Nevertheless, she shared her able pupils’
preference for reading storybooks over LRs, due to their phonic-based, unappealing content. These
pupils’ negative reactions appear to match the literature on the criticism of reading schemes used
exclusively for phonic teaching, and they are not suitable for more developed readers. Sophie
recognized the effectiveness of the ORT for less able pupils, but she stressed using other LRs
and/or books to expand the vocabulary and offer more challenge for her pupils. Most remarkably,
during her guided reading session, her most able pupil was reading Roald Dahl’s The BFG (1982)
herself in another group, which illustrated the huge gap in reading proficiency among her pupils.
This clearly demonstrated that those who ‘graduated’ from LRs would be moving on to such real
books, and that this is the developmental growth in reading competence teachers hope will be
achieved by their pupils. According to Alice, LRs are used to teach for Year 1 and Year 2, and
there will be some pupils who still read LRs in Year 3 and Year 4 depending on their reading
proficiency. By Year 5, pupils usually move on to read children’s literature.

As described earlier in this study, the emphasis on phonic teaching advocated by the
government was stronger than the author had expected. Apart from the government’s advocacy of
phonics for its pedagogical benefits, the impact of phonic teaching on children should be explored
further. According to the census information from the National Pupil Database, they found a
limited impact of the phonics on children pointing out “large average effects at the age of 5 and 7,
but these had disappeared by age 11,” and the researchers stated this is due to the fact “most
children learned to read eventually, regardless of teaching method” (Espinoza, 2016, p. 1). On the
other hand, a study done by London School of Economics (LSE) indicated that phonics benefit
children who came from disadvantaged backgrounds as well as those who speak English as an
additional language (Espinoza, 2016). Similarly, the report of Ofsted (2012a) supported the
effective use of phonics to help children who were in the early stages of L2 learners. Actually, for
teaching Japanese L2 learners who start learning English, Waring (2014) recommends
implementing phonics in their classrooms in order to have them acquire basic pronunciation and
irregular spellings in English.

Ofsted (2004), however, cautioned this over-reliance on phonics as the primary reading
strategy. For instance, even though pupils who used phonics well could decode unfamiliar
vocabulary, this knowledge and skill did not assist them to comprehend what they were reading.
As these pupils sometimes relied on their phonic knowledge too much, they became over-confident
regarding recognizing a word before reaching the end of it. As a consequence, they failed to check

it within the context without considering other strategies to check and confirm accuracy. Yet it was
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hopeful that in addition to teaching phonics, the two teachers also appeared to be fostering their
pupils’ emotional well-being and interest in reading as well through using various types of books
and follow up activities, and by asking them stimulating questions.

Finally, in terms of applications to L2 teaching in Japan, although guided reading is usually
a method conducted in early primary school years, it can also be applicable to L2 teaching. For
example, in their study, Avalos, Plassencia, Chavez, and Rascon (2007) have shown some
examples of modified guided reading for older L2 learners successfully implemented. As long as
the teacher in a Japanese L2 classroom has several copies of the same book, it would be possible to
conduct a small group guided reading session, while the rest of the class has something else to
work on. However, unless all of the students are highly motivated, it would not be easy for a single
teacher to manage the whole class while focusing on one group. In addition, through this fieldwork
the author recognized the following elements that can be applicable to L2 extensive or intensive
reading instruction: 1) using a range of reading materials to increase vocabulary; 2) providing
pre-reading, during reading, and follow-up activities to enhance comprehension and critical
thinking skills; 3) enhancing students’ social and emotional development by connecting the text
and the learners’ personal lives through thought-provoking questions and follow-up activities; and
4) having students read aloud slightly more complex books (by the teacher, classmates, and/or

audio tools) than students read themselves as a way to expand their vocabulary.

6. Limitations of the Field Study

First, finding schools to participate in this field study (the author contacted 19 schools)
turned out to be much harder than the author had expected. Thus, the information obtained from
the two schools is limited regarding revealing what has generally been taking place in primary
schools in England. This study is limited in that it has included only two samples of reading
pedagogy in early years used in two British primary schools. Furthermore, it is important to note
that the findings from this study are not based on any objective data such as testing the pupils, but
are merely on informal and subjective data from the two teachers and classroom observation by the
author. Owing to the allocated time (20-30 minutes) to observe each lesson, the information of
each teacher’s approach and her pupils’ reactions to it presented in this study is limited. If
observing each classroom several more times or visiting some more schools had been possible, this
study could have reported on a larger sample. In addition, video-taping the guided reading sessions
could have tremendously helped the author to better observe and analyse the data. As for the
interviews, due to the time limitations, the interview with Sophie was very brief lasting
approximately 10 minutes, which provided minimum information in her answers. On the other
hand, the one with Alice lasted for about 17 minutes, which brought out more information from her.
Having another interview with each teacher would definitely have provided further information as
well as clarifying the details. Regretfully, interviewing the pupils was not possible in this study,

for obtaining consent turned out to be extremely difficult. Yet interviewing even several pupils
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would have added significantly to this study by including their voices on learning to read. Lastly,
specific questions to examine the actual effects of phonics on various sub-groups of pupils —such
as L2 learners —were not included in the questionnaire and the interviews, as these were beyond

the scope of this study.

7. Conclusion

This study has attempted to describe how LRs, along with other books for children, known
as extensive reading materials for beginner L2 readers in Japan, are actually used for developing
British children’s language and reading skills and their impact on them. For this purpose, the
author conducted fieldwork in the Year 1 classrooms at the two British primary schools, situated in
the east of London in 2017. Surprisingly, the findings revealed that pedagogy and curriculum in
teaching reading to primary pupils have been a political issue due to the governmental policy in
England for the last decade. Particularly, the government places heavy emphasis on teaching
phonics. This has drawn some criticism including observing its possible negative influence on
children’s perceptions for reading and motivation to learn to read through LRs. After entering their
formal education at the age of 4 (Reception), by the end of Year 1 (5-6 years old), children are
expected to pass the governmental phonics test. This becomes a significant challenge for many
pupils. Yet the author was greatly impressed to witness how intensively children at such young
ages were actually learning to read through LRs and other books for children. Even though this
fieldwork centered on the viewpoint of the British teachers that the author observed, the following
aspects learned from this field study should be beneficial and meaningful to L2 reading classrooms
as well: the need for careful selection of reading materials appropriate to the individual student’s
reading proficiency level in order to best enhance the language and affective development;
teacher-pupil interaction which assists learners to grow cognitively and emotionally; and the use of
various teaching strategies and activities to maximize these language learning experiences. To
conclude, no matter where or whom we teach, for teachers of reading, it is crucial to select
appealing books as well as effective, interrelated teaching strategies for our students. Most of all,
we must have passion in teaching reading so that students are inspired to read and hopefully

become readers who read themselves for pleasure.
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Extensive Reading and Biblio Battle
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Abstract

This article reports on the use of biblio battle (tournament) in an extensive reading class. This is a
kind of book-review game, in which each participant in turn introduces his or her favorite book to
the audience in English. Following that, all the participants vote to select the best or most
interesting book. This game, when practiced in Japanese, has been reported to have the advantages
of sharing information about attractive books, helping students to discover excellent books suited
to themselves, training students in speech making and facilitating students’ understanding of each
other in groups (2013, Taniguchi) . In this study, this biblio battle was implemented for
approximately 20 minutes per class for one semester in reading skills classes for 131 college
student English majors. This paper demonstrates the effectiveness of this game in improving
students’ speaking ability and enhancing their motivation, through the analysis of student answers

to rating scale and open-ended survey questions.
keywords: extensive reading, biblio battle, comprehensible input, output
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Potential Obstacles for Extensive Reading in English for Japanese University Students:
From the Perspectives of L1 Reading Education and Neuroscience

S5 HZE SHIBATA Satomi (7 I R%)
B4 FH¥ETF RACHIEmiko (i IEK%)

Abstract

This paper discusses some of the potential obstacles for Japanese university students in practicing
extensive reading (hereafter ER) based on the perspectives of first language (hereafter L1) reading
education and neuroscience. Our previous research has shown that many students are able to read
extensively in English excessing an average amount of 600,000 to 800,000 words in an academic
year with adequate support and environment. However, we are also aware that many students stop
reading soon after the ER classes end because they cannot receive constant support in the classes.
Therefore, in order to explore how we can support their ER activity more in the classes and what
potentially prevents learners from reading extensively and autonomously, we decided to look at
reading activity from the perspectives of L1 reading education and neuroscience. This paper
suggests that ER practitioners possess an understanding of the potential obstacles to provide

first-year extensive readers with appropriate and adequate support.
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BT
THE 4™ WORLD CONGRESS ON EXTENSIVE READING
PATHWAYS TO PROGRESS
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Iz 7m> Tk, Z£WIHIZ, (1) How to Do ER/EL, (2) Affect & Motivation, (3) Reading
Materials, (4) Learner Autonomy. (5) Extensive Listening, (6) Program Evaluation, (7) L2
Learning, (8) Reading in an Electronic Age. (9) Reading for Beginners, (10) Reading Speed
Thole, BREGLEULPARENTOREETHY, TO—FRIIARZHFRE
Th o7z, MAHEEIIMBEEK (B % K%) . Richard Day [ (/~7 A K%). Loh Chin
Ee X (¥ # /K — /L Nanyang P T..K%) . Jennifer Bassett [ (GR {EZ - #f4E %) . Philip Prowse
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HARZF S T, FFPliEE %A & L T Cambridge English Readers <° Macmillan Readers ™
EXTH Y CER DiREH TH & - 7= Philip Prowse [ Z 45 L LK ZE VN EE 2 BV 72, Prowse
KOBEEMEIZITRLOBY TH S,

Everyone has a novel in them, but how do you create language learner literature? I have been
writing readers for over forty years and as Series Editor of Cambridge English Readers have
published nearly a hundred, in the process reading hundreds more submissions. Starting with the
results of research into the kinds of readers students and teachers want, I will show you how to
write one. We will consider the importance of schema and genre, and information as well as
grammatical and lexical control, before looking at the key issues of how to get started and how to
develop the story. The techniques discussed in this session are also highly relevant to creative

writing classes with students.
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Can Read,
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Getting the message across

about Extensive Reading
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LB Wb T., BRI UCJERAHOHETRET L L Lo T,

2z S =T A AN

8HABLSH () A#H=
09:35-09:50 Yuseva Iswandari [IERA - A Bridge to Introducing Extensive Reading at Schools]
10:00-10:20 EHEE 1 [/NFA~DZFTHE AN
12:00-12:20 € T A AP LR O EKFERE~DLHEANCLIDFVRDONRTHE A LT )
12:30-13:00 5% K71 TOxford Reading Treex H W72 RAN. R IZEB 1T D LR EDE A &
T
14:00-14:45 WBANERE THFPAEDOLEE - £ C GR £ TOHEYH
15:00-15:20 H)IAL - [Hh@m— BB TO 3FEFO LT RS — i@iw% it iR A S LT
15:30-15:50 7 H A - BRA AL - KA H

[REFRICBIT 2 Z5HEE 2 E U7 SCEE — 4/ & o &4k
16:00-16:45 HJIHER TRHM (24 E) OXFHE T v 7 T L OFG &R
17:00-17:50 H RZ ¥R
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8H5H (1) B#H=
10:00-10:20 HJIBE I AT AR 2 % 52 5458
12:00-12:20 &fs B
NS S BRI 2 ARGELHIRT 2 EW -4 7 7 — FRCTOE A % Hic-
12:30-13:00 ARiEE - FEz=4n
TBEORFICBIT D ARBELHRBEEDOH R L REICET 2058
14:00-14:45 V6 — [HALT I TOEIC G4 ERARICH 2 58
15:00-15:20 Sam Muchie [ @t & B D AN 7= EHEGERE HIEICET 5 5%

8H6H (H) A#H=E
09:30-09:50 77 #¥ ¥k 58

(25 COET VAN MNEHNRERER BRI, Ty LT U Ty has—)
10:00-10:20 B Ly HIj Fn

(T T4 T T = THEERTEAT LML (1] I 278 b o T2 BFEIEAIZ SV T) |
12:00-12:50 Philip Prowse [Paperback writer! Developing original fiction for learners of English |
15:30-15:50 fhH e [ ) o747 a0l —X— ) — X% W2 JE5EZ 5O Al HetE
16:00-16:20 5[] &5 F5 - & AHE A

M X E 2 R 22 NDORFEL G L2 XET 27 77V B3 & # I

16:30-17:15 H)IHER [ RO FHOP Ik LRV ~DOFEH] (V—2 v a v )

BIFELL Bk 2 R BLIRIR W ER D H WV FRBUA DS £ FEANICELZZE N T
Wiz, BRICRBEDOU =27 v a y 7 TIHERRERL RSN, ZHTHEEERROILT VAR
e, ZHEHICRENT, FEEPABILADARA, REMIT 252\ LEAN
LW b, BEEo7Z0lE, TRHIFEERD 2HECH PN TEY . TIZEER
ZHABFEOT 0T T AERBETTIT b, BMERSEL 2/ RN T2HEN
ZrbolcZl tThHDH, ., BN TOZHHEER CHASL RS2 OREENRIZHEK 2R
LIZHERBEOHFE O ZEHY, TORTIEIZHmMECERTEZLEDRD,

Reference
Jeon, E.-Y., & Day, R. (2016). The effectiveness of ER on reading proficiency: A meta-analysis.

Reading in a Foreign Language 28(2). 246-265.

XE Bl ). 5B 4 RIERZHEEAEF S Co-Chair Hilfl#
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2L . IF—#HE
20165 ZF1oE BEHEZFEREEEIF—

20164 FE 10 B P 2 5 f i & & 2 —1%, 20174E2H 18H (1) 12 KK O Hk L e K% D
NABEYa T XA —ZTHEENT, EI -2 Th oL FERKRFEIZ, D LFos
SIZEENR TV A, EFICHBRBREORICH-T2, EI T —MHFIRXT8L. LHNER
AR R OVE T34 TH o 7o, BRILFEFRERF T, 2016 FEETIEY —T 1 v 7 &2
HI)A—ZAO—HE LT, HBEOBENLHEEEZMY ANTEY, 2017TFENLIX, &%
o O(EBREE T - AP - RFEFE - REFTH - BN O 1ERLVERBORY T
A THmBHEZIRY AN TWD, I F—BERIZIZ. 201744 A OREICL T T, KE
O THLEMEOWAEEEZ L TV EIRTTHommd, fEHIOXKERY 7 — LB T
o T,

7a g I 5
[ 8D HER]
10:30-10:35 BHE D FEE TR (WKL 2B K )

o AHRE (EEKRY)

10:35-11:15  HFEEMGE N2 M EISE 5% 0 7 e R T (BE P S e K - 9F)
BEDORFEHBILEK - REF~OAREGHREZHNE L, FCEMRIEZRODIEBEBHAETTDH
L0, TETEELOMEBEBEEEIToTCLEREE L TOERBIBRHITH TR,
FEEERE N EZN ESE L7202, REOA Ty hEITH> 212k, 4HEOHE
SEMESELIMERNDDL, TOERERLILONREZH THD, T TIIHETSLHLE
AL, RICELS RN FEEZ, ThETOBL R EHREEEOEKRZ RICHTAT 5,

11:20-12:00 25 H X E & I% A 41 P — (BWI¥EESEMER)
LHBmYETISHVLEN A ECKE (GR, LR, oA, REE, —/ i) %, fEfE, L

V. Vx YVEORENS, VY A BIIoBEL, TOEAMLE L LICHRTT D,

12:05-12:45 KFERAY —7 4 7 THOF 2B T KB
= T 3% (Eunice English Tutorial)
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Mo DieAZ AW, MU ORFBHETRE L EFICAAL TS Ly ZURETT, =
FROMRARY —F =3, HFENET v 7T L0RRLT OB IE R & AE
ZOHLDEFENTHRTH D, HIHEEENORFAEAETHE) BHEETO, HiFRADE
WANT, REDOEFBLZFOKRS REEZ OIS, IR E, HYVOEEZ2EMOET D,
RE LI A TS EFRELHOMA 2, REH LR LARNLBIRAT D,

12:45-14:00 B&  (HREERKE)

[T o]
e RRBEM CGE®KRY - 9F)
14:00-14:40 F3FFHLETICRDLHOMI ~ A KR L HKFEO L XA & @ DR EFE A~
PO LT RR (ROR 57 52 o - i 55 2 A%
H2rbHE1IRBOZHBFELZEDTL, BO DL ORT 2 EOREELL VL A0 LR L AR
MOFEH, ZHONREFRE L LT, RETOEANIE LU -7z, ZO/RR. xlem
TEHEOIENFENILD, EREZDBOEICENT VD, ZHIZERERA 7 v b BEGE
L, HEBEOBUVAZEL ZENTE, MUK BENTERL TV DI ZES HICABMICHE
VCONTWND, HEROFEFEZRESRBEL, 4HBENT VAL A LIRELER
TORERZToMNIT, ZTLTHERoTWELIEHmMOM N b EST L RIBIHELT D, 2
NWhHLEHEIILDOLI LBZZOTEDOEAFTOBRIZHILTLEE,

14:45-15:25 ZR L XV B - =% ik 2 AN (RE) 27 RZMHE P - &% %))
HHEFKRPFPTICEATEA2008%HTIEARW, 2 IXFNEFNO L)L M B ICFE i
RETHD, BERICELHmEZEDOLICTHOVFE I hEEZL THIZ,

15:25-15:45 IR (A B R X3

Al KME X9 2 (RRESLKRS)
15:45-16:25 ERvs. TOEIC — 7 A 7T 4 » 7 HHZ PRI TE 5013 EH L

RS IE T (U H PE R )
EHE, Z<DORFEVRT VA AA LT AT A AL BT A & L TTest of English for
International Communications Listening and Reading Test (TOEIC)% & AL T\ %, — 5 T,
TAT AT BTLEHOMRICEHTIMEN KL S HESNT VD, £ L TOEICIE
EHLOLZARNDIIEHDOLI LD THLIN, EBLLDHNRTAT 47 NE X0 IEMIZTH
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TEHZENTEDLDN, KREETIT, ISTADORFEZ2HERAEDTAT 4 T T A MOFER L
L., TOEICORE R 22 R AENOLRFNICEZRT S, /-, SENT-ZFHNEOR
BN ZHmDOEICOWTHLEAT S,

16:30-17:10 EME LERERNLELTRY T 4 TR b EHnNEOKA

E&E i (BEREE KT
BREFZLERETMPARTAE, FEFMFEREAOCRFTIFII L LML HHEE LT -
TE, RBERTIE, it ZHER—RLLEZHICI-TRLONDIFR YT 4 72 EA
., OFEFFoOFEEE, FEHHE HEOm, QT OMOKGEIZET 21O MHH» R
T2, £l TNUHORYT 4 TREMDRE b2 D ZHKEOR S0 —i % K55
FEEE A AICE 4L 7- Leveled Readers, fa AR | WE EHEZ P LICEEFIZ2 R L >OBFE LT 5,

17:10-17:40 ' 5E )5 %% Al BER T (i F E B )

FE . ER. KRECTOZREFLZMNGEE LEESHEEEL T T, KEZERTOREL

ZIZLTEEERFER, 2 HKXEICET2WAVWE R RFRICOVTOREK, #EEMR
R TAT 4 v T HESFBEOERIIOVWTORERE LD, HEEOALR LTS

ZEMLTVWDLFEREICESTHOARERRKR EhoTc, £, HREERTIEZ, BTl %
EOIEZHOLHAOBRBH Y, FHillhr ) -0, BETHENMEINTZV I —XDLH
KEREICRLZENTE, ABROBAZHRHANT LI A THRRERINENTELZI L &
Bbohs,

X MR R Y TR - Bl B RE GF) HiET
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¥ -l F—HE
017TEE BALHEZFSITH Eo5EAMNEHEHEFL

7

T — & WS

MEHBERNEI T —ISEETSRATHL, HETOHAEI T —BMEICLRD &
HIF LMLy, TORBEEEZ = >BIFTWV5D,

OFHNOHMME DL FITHT 2HMEED 2 &
@31 Bl i e~ oD £ e % M
@ E D

SAEFEITRRIC, B OWMSREV ICEREZS T, 2KRTOXFABRBE Lz, £, 4
EHICKEBREAECLDIREEZMZ T,

WIHIZ 564 (JUNHIX /5 424) . 2BBEICT724 (JUNHIIXK DS 54 4) & KRBOZN
FENEz LN, TON3IBADREHOAREEN L ZAMIChbsTEMENT,
UTABRBELEI T — DR TE2SMEHEOKEEZLZX THRNT D,

HEF: 20174 11 A28 (K) . 38 (&)
AT 11 A 2B (K) @ LS Em - &% FR
11 A3 H (&) RELFRTE - BEFKR

[l 1EE : #EABR&EBHRE 1
4TRE E3IFTEP ala=r—vaVEFE KARK @LLH=

c EXAFRIT + + + YouTube & IV America’s Got Talent & Rt 738 2 #5410
- AN - - BMRREEE WAL 2 fEA T

cEME - SN GLOOBRAR2MESTFEABE N O FHE
cZWELHE . - - B TCEBBATLATHEH AL D WITEMmME

[HE A AT CTHAMPE, KEICALT I, BLOE L, MEVAELLERKIE LR
N —FEICHAED LN DDON N, AT U= ICERE~NDER, AvE—Y (BFRRT
L20) bHEEL LW, FEHPEPFLTERECTEDILRAT IV, |

5RE ®Hl-1 2Ia=F—valyYEHE KA QXEHF

AN E - - AFFEEEZIALRDORA L 2 AR
- Silent Reading® -« - - Blfi S L7c A% BREE

- Silent Reading® -+ - - B/ TEATLARTEGR

- Book Review * + « BEID K DHEI L

(THLOBEOH ., G BE2zOEXEH, 40 N\OFHRTCOEBOLHFHREDTRI AL MO
fhF7 . ETHBBICRDELE,
P2 52Nt EmHA, T0%, BOTHEL CHLIEETIE THREWVE BN
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L7, |

6fRAE EE#HRE1 EFEEXBCBI2HPERESE] NFREK T @LLHEZE
& i 2 B R P EAE R FHICRFER P ENERE . KPR EHOHBEICOVWTHEELTH L
72

rﬂiﬁEkOD@?* SRS
EFHIC S —T —%
?D&)“Cfﬂof:o 1

BE%E NEHERZRAN.LFELEWSKEERRE2 LHREBREFFON I RARE @
L L#&=

ZWELH AT L TIT D IR T U R 7y MEBIWS L ZREZEE CTRICHITSL Ao
WTDRE,

[WorkshopZ it U CEMEBR TE, LHELHEIZ XL D5 AT & ABC ConversationlZ & 5 H ) & 234
HIZORPWOBENDEmEDLLELE L, |

(EEORTFPNEROT -2 LabE TR SN, ZHTHO IR EEMICHEME K-, F
7o, BEORKISREELE R ZROBEIZWHAINTEY, HxTRLTHELTELNT
WL EZABRENTY, |

FEAZIZFRWER 72 BnWE Lz, |
RITTWLZe&T, HELHELENMOL20RRNHL LV 2 L%

[l 2BE : EE#HSE |1
EEHRE1I-REEXFOH : HH ¥+ (SADANO English Studio)
(%3 ~DZ T ~ A Bridge to Extensive Reading~ |
[T#x] Z2HA T, FEBLELNOEELLESHTZLZ, PRV TEIZSIATWDLIALE R,
EWOHIRT L, BRIZA/NFAEICIEIBBI—REWIEHMECTP - ORTEZHmTHREL
TVWETH, BEOISICIMEEVWHBGA TRZICHOREE TFHoTWEWHID D
FHELLWAREEWELEZ, Zit - B LFEF<EAGDE TS DB VN EETE LTz, |

REHRT2-7FZOM: #FA £+ (BXRMZERERFH)

(BETBMYVMOEHR -FFECV V2L HEAORNKEFERAOFHEH B E

MRS D PR DOEGEOREDOKR T OBENRESHZ I L, FHORETH, (2
ELELEAROBOFRLT I —Fr2shT0no20L, (EfENPLFHERICIHONT) EMEZT
THTSCRHAXTAANOAPLIIEHT L) T EBHRHTLE, |

EEHEI-FEHOH : AL T GERFEREYE) BEAZHFLEESREBFORB BRI
(LIS THREDHFREbos TWolr 2l by, LHLZEATAREOLEY
HICEF ST LHY . MELWEVWEZLTWAEDIZE>TEREZL D 2T, |

EEBET4-RNEHERAN /  PROW : Bl &+ (REXXFETH)
TpE—HER-TO3EXDOEHERLZDR]
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TR LRELED T E TCHLEEARARETERR VD ZICHENINH £ LT, MELTHE
DIFNEETEET . ZO0LRZ R CREOPICHMENEZ TWHWo TWVWEHDE L EWET,

EBRRES-KRFOH : B HF (BEFERKRFE -H) ZHE2RDCELER, L
FLUOMLRWER |

(2O R FZMNRE ST 2R T ZENHKZLIICEVWEST, SSSESSR
DBHEPHIZHTLE, DOTF - ZOFTEHEEIETCVE R ERNET, |

EERBRE-HIAMNITREESLHORS : BAEE — (BEHEGH)
REHICBT2EERZZLLTCOLSHEXE : KM T O EH

ZHia KA CTRAHIKICAED L) LW T HANERKYITERFS LinvE BnE Lk,
ZHBBEDBLNDHDOT, HIKOMNEH TEXHABMEY bd L. b o L% DA
kDEAH EBVET,

SARIINAMHEOSMENFTICH -8, FLRBERBHEEBRBEOSMENRZ N> 2
EDRRERFEB TChHoTe, RFELUBETEICER 2R FHNPD DS MEZBLL THE T,
BRELTCFSoLAES, BEHFIVBHELIES &K, 2MBLTFS &K, B
TRV EEES AR N DO XZI T IFI o BARSZHFROERFICEH N2 L E
kR

X WA (& L B S AR
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mi3
p
i
W,
\R.,
[
of

2017 - WRERBFEHZMNEOEI T — KO EELZHEE4aiEEI S —

2017 BT, BAZHFSRERGBHSICELD TIRERGERSVNEOE I —|
kO TEEZGEEA TREE I — DN THET D,

WERFEH ST, ZO10F0M, FIZ2BRBEOEIF—ELZ T - L TWnd,
SEFEITRTICTE6 A TIRERESSIEOEIF—] 11AIC TEEZHEEA TEE
FT—) RS ZENTE L, FIZ, REEBEHS2OEIFT—TIE, Z<0ZH AL
L, B#DoLHRAZBNMT L LIChEANRTWS, S BEETCE L L2 RE
T,

—
o

IV

1. WERELS YIHotI b —

p=itl

BA ffe 1 iF 220176 H4H (H) 10:00~12: 00

B {6 5 T :IKE -« Biz & U FE¥RRE T 7Y (IHE) 7@k H)

ZINH LIAAL - 84 (HBIEFBE14) HUASBZMETAL

R REBEWMAMEER - ) L, B FWSh, ZHETF. &FEA T+, FHEER

HAR L TEMBICL2ERRSED =708 & LTHMEEL-,

(A1
ZMEZHONEOEKEL T, Z2MERBICLDIERRELZIT o, ERAFITLUTO L&
BOTHD,

- ZNERA - ZEta 8 & o RN #®

- ZRtiRE R RE OFENR
CLFREORY AN

BT TR RN IELE S Z L)
BT IHooR, v —X

- RES. WA BRI

ST DRI R
GHRHBOBB LEBRMOORRY ) = XERN, WFERLBMERFICR-> TR bR
HES. HLLL Y —XREETARDY Y — X R EEFHTLTHB L,

(%]
A CH7ZMA, HoTWnd 2 E~DRIGRR—ELFE LA - 72,
1. fe RN T;
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VX R—A T DI E FEE

ORT ® L)L D EE, ORT LAKE D %55
EZA2F YNV Ris

Y F 2T A

(O N L N )

DN TORBIZ, BEVWORBERESERBILCENAL—ATRNoT, [ =T D2
L7228 T, —HMRFETERLS, RBEHAEOFELAEVWATE, ZHERERICHMNLD Z
ENTELLONRRERNET, AFEERSThH T,

KRIRSLEHMMALZML T N80T, ZZIXE#HE2E LD,

XE O OWEEENSMEEEE LA

2. LR ELATREE IS —
BAME B FE - 20174 11 A 19 H (H) 10:00~16:30
e bR vA b (BMREETHE L 2 —) 2= 1801
ZE 404 (2B 134 HFSEH274), ZMERRIL, REXGE 274, 76 - &%
8 4. XIEHE - thes N HE 8, 5 4.
AEAT (HOPREE) - IRFHFENE £ (5 W & IR EaEan)
BBEAVE T (KBREE K5 IEF Eashn)
JI EHf (7 v —3miEH=E)
FiE — (BH&FER)
BN WOS A (FEE L KRFIET Eakhn)

(F'm 7 F n &M

9:30~%2 1+ BA 45

(5 —80] &l

10:00~10:40 B HEHICK T 2RIkl 2580 FEEa ) g — (B HEHER)
FiEAE T LT O EmEAN, 440 T TOEIC ¥ 450 RUIZET H121%,
JEFEREITIN A, 100 HRERREDREBELZ RN/ L ETH D, £ Mfkie o &2
e, EHERASERT LI n 7 7 200 B HIZHONWT, BERT — X &R
LR b#HE L TWE W, FRICHHIZE W T, 4000 FEEREORL S LW
X TEINTEY =X —% 30 Tk, AT 1000 FEREOMBAZRL < 10
TBEREBENTHDL L VI HREIIRESNOVLT V., ZREOMLEMEZH
ENHEMEL, BobML I EOEEEHZUD THHEIELNTZ,

10:45~11:25 [/ - RRAPIT ZHEA Y — T v 7 AM )

AT (KIRBE KT T A - Global kids % FEH =)
INFEOEETY) =T 4 IR ERLDE LT, RhAT v 7 & by
TEY L OEEEFRRFIZITO ZEEEM L, AR TR M—=U—=2ng0
D, XFZRTTNALT77RXy hEEFELLTALA=XIZHEMEL T N
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11:30~12:00

13:00~13:30

13:30~14:00

(% %]
14:40~15:40

(% %]
15:50~16:30
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VETHD, BEHETIEH, HRNELZTIHTEDITELHOMPEEZE- T
LTENRKUT, BELZEHLTELHLTE2LY2I2T 5, 4RITLH
BEEZBOT-IENPVOBEEEBFEHECTCOREFTLLZIZML, 25127 -
=Xk o7,

(= - BTOLH 7 7 2D EEH
HFWOSAR (KL KRF IEFEFEAN - Eunice English Tutorial)
ERIZZHBETITONLZHEE L., Thz L2 22 R2IEEBHITHON
TEKLLE, ZHOFNI T A A THEMBEMRT L, 2 A FE2FET
T, BIEEBH R ERBIZBEATLEREEK TH - 7,

(AN ZHA - V= XD/ ) Elfl (B2 v — B H=)
FRIC/INFENDIHD THEAEICWEDETTERNRZHEALR - v —X
BRI LTE, NFEEDPLZHEERO HGEE. XTFOHRENPLKDDH72D0
LRI E LS ORFIN 00, wo ViDL, £/, /747 v ar
DY =A% HA, YT EERDD EHMBENEBMINIRATH D,

LA DR D FOF (F5E~miAE) ]

EHEE (SHESH FEF )
PEAEICAEIRZHOED T &, [EDT 5K, bMaebnr T i
mLTc, MICEHEETIHERMEZMBAEAL, ZHOB LI 2R [ &
Al Bt Z L THEPDLBGT) - wEAHEMITTE L, REANTITDL
TW2 =Mtz =7325°0 7L, EERIKRTE TSMEITHHEL -
7=

SR
RERFRAE, PR MEMS -2 ANSFTEL, FETDIHICELT
DREETo T, TNENERICHERPITONL, A THoT,

ERE FBREOREOY =T RMTbh, 5B OBENEE LA Db,

RELTLKEESHTEET, ZMBOERT ., BEICHTD THEZ WL Z W AL
FROERTICEH N2 LET,

XE REEFRmA IR ) EHA
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F—F A
FB1E ARITHASZ W TS ML, 554 M % Japan Extensive Reading Association & 9%,
FE BB IXUOEX

F2hk AZFHOPTOAREZEATHAEBELZHEZL L2222 LT . EHEhLL
TOHNEBESOTIEEMEL, TOEREFH LD LT D, FLX20DIC, ZHMAMED
i, FEE. BAF. RO CICRBRELOREZEOL Z LA AMNLET D,

B35 A ZTOHMEERT LD, WOFEEITI,
(1) & - HAEBIT— - U—r g v TFEDBE
(2) HEDOFRAT
(3) WHIEHE OWFIEIE Y~ D X 1%

(4) #BHFDFEEEH~O IR
(5) LFCICEE#E T 22 0ftho FE

B A

Fa45% R2FIROSETHERIND,

(1) AZOHEMICERTHMAREA

(2) Az BWMIZERT MK A

(3) AZOHMICEFRT 2 —HKEIH=E

(4) A0 HBWMICEFRT 25 EIH= 8
WIFRL, AREHTE>TEBEAZEL2VWIIHEKRZBEOEMLEE 1 4 OHEO L, A2 DK
REBFLBD LT D,

54 2B, RKOBEFOEREES,
(1) BEomMEAEARASEFRICHETHE & X,
(2) =B 1FEUEHEHLEE &,
(3) KEOHMIIKT D174, F1HLE3ALOLAEEFZE LI ESTFLEEAESN

EH TR L X,
(4) BT LIEEE, DOHWVITEALMEB LI L X,

BUE RE%

Fo6k ADTKROEEEEL,
(1) &k 14
(2) FERE: 14
(3) HFE:XET4
(4) EF: 14
EFiRofi, REIZIGLTAHERE - B - BAaEZ2E <,

FBTR A2O0BBRIRBE2OKBZRTHEAZENLGRERHT LS, HL, ROBITTEKBEE
2bDET D,

B8R AZOKEBEIX, AZOHMAZENRT LOIIRNT 5,
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F13H ARICBITL2RSIIZAICRL AL . XFOERROKRBEL/LEHEITZZOMRD Thu,
NE =3

Fl4 K AZoREIL, MANCED IR, BhE, TOMOIAZ L > THRTD,

B1S 5K RFHFEERESE6H 1 HICHEVBFEDOS A3 1 HICKDD,

B16 & ADONIRREITHBERIFFEERTRICERL, BEFOBEALR THEEDOEMRS

WwEL, KR ZERITNITRE 220,

HEE A

B17 5% ASAOETIILEILN U B S TT

F18 &k AZOEHJFIL. e XEHE 7-19-19 ([ZE <,
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ZHmFEESETHA (20184 4 A 1 B HEFT)
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AL DB DOWEMNE
MAEE - HESBE TRNMEDNVRVASHFLEEICO WL, HENERICHKEZ L0 |
MBI L TR FICRDbD LT 5,

B DOMAHR
HF2BIT. 1EDORHEOMAIT. BEAARETIC, ERHEEOSHE L —FHF T
HbDOLTLH, HHAZOZBIT, ASRHIZZOEEORELZ —FETXHLI>bD LT 5,

BASBOESE
MAZEO=E T, F25H 4,000 &9 5,

H#=B

MBI, AS20BBFICERT MK (FK - £F - #H=E) 75,
MESEoSE X, 1 DERM 4,000HE L, FHLWVET 5,

1aE2&x, 14BPEAKBLRIUCEMFET, RE0ERTISAICHFBETE S,

—EH2E
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